RS
SR



SOPHIA

EEXRZHEFFEBS ) -

Bi - ML FE D
TI

EEKRAIMERE
DERESE



BT PEEOHR

% ifﬂ:?ﬁ@/\ gg. .......................................... ﬂ':leE] ﬁﬂiﬁg

SEESL ) GG R et vl o

01 {HAC O TGS +vvvvvvvrrrreeeeeenmmmmmiiiiiieeeeen HE ST
. ISFAEEES

DRI ZESZ T v vveeeeeeemeree e S W e
TS B ESF%E (Second Language Acquisition) -+ FllE  fH— -

Bilingualism and Bilingual Education - Mitsuyo Sakamoto -

CALL: Using Digital Technology to Learn English-*- Francis Britto -

. HEEHS

Sociolinguistics (fEZXFAEE) -oooeeereeeeee Lisa Fairbrother ---

B3 7oA AR

T X H (i)ﬁﬂ:%éﬁ@ﬂj/ﬁ\“ .............................. /J\llﬁ'l ﬂ]]\

12
29

34
41
51
57

80

93



g4 HEE - SEEEETE

I. 4%V 2
S AT A THIZED T F R oo 8 Y
£ EY ZEBRTALE LT DNGevvrereeeeeeeennnins NI 2 e
Recent UK Cinema .................................... John Williams ***

. S5 ALRE
Australian Studies .............................. Michael G Jacques
Indian Studies .......................................... Francis BrlttO

116
122
130

137
145



REBIIHROLEE 1

i HHE

MARIZFEBEEFHTANZENSSVNEES S, 10EALEESHNRT
Wb, LU, REABGEELTEHEL TS ADRIZZhAREEE LT
BOANKDDmn, DF D, REEOMFEH TdAns, HENTREL
fioTHmE LEZDHEEZLZD LTS 2, AENTEM > TWAaELT
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RFERRY, ALY, SUERRGEEZRIRIZ. 7 2V 7 Al -t 2% 5 Bz < 2



TEAAE—PFNTHEINTVWEINETH D, HAFEEIEFEE LTHEATH
ZAPEARANFLOGRHZON T AEVDERICZ ETH 5,

ST, BB N T A ) H NEHEETHEST A, mEIGEICH > T\ 5
ZBL A SRGEE. SUERERA B 2 F — < (WifHER) & L CERd.
T AN AR HAROME, FE, BUG. tE2FICOWT, 72, HHICH-
TS HRFEOMEMHRBIRHER A L 2> Tafd, La L, @EINLHEET
A, MEIANLMUA A S8 (RERHAROZRAS) REB%E
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TaEED, ROFEA LR, X220 T, 7Y B AL ASRKA
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5 72012iF, £9. ASDERLIZONT L2 D ESRKS I LAY
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CHEPNDZENDD, LnH, WL DEET, THISHEEYT, Wik 27
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SREHIC S IEMIZ LV, FREIEN T2 EFEEXE TS ] (K AL K)
13 Halliday SXHED AFTETH 5.

4. HEEE

B AR 2 X A 2 FaOMR 2175 2 Th 248, LLEISHIT
L7e& a7 7a—FLINIE L SADT Tu—F2db 5, H2NES
BT H AR EEY. ABOLOHMAZBHAL XS L4505
e EEFEREN, T — 4 B O & & B ICBHICRIEL DO B
BN L LGAET B0, filh 3 Z N TELh o7z, HRIGhoREL
HARS ALY > TR UNLWBRICH D mln i3IBS &5 ai))
BISTHA LDY EIEREIRE L TCOFHEEIEEhoO5 5, £1-5
AR EERE R E L ETETBAICLD DO H B 5EMED ST TH
%9, SEOBRENT -2 &2 RO T, WAV 6 ZOREE %5 %
bNB LI BMEENELSEDZ LT, HROFEFEBAIZL TH LW,
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Chomsky, N. (1975) Logical Structure of Linguistic Theory. Plenum pub. Corp.
Chomsky, N. (2006) Language and Mind. Cambridge Univ. Press.
Gleason, H.A. (1961) Introduction to Descriptive Linguistics. Holt,Rinehart & Winston
of Canada Ltd.
Y=V, Va—=v7 (1990) [T 75T 4 v o2 ZALidlr] pEEXE
Greenberg, JH. (ed.) (1963) Universals of Language. The MIT Press.
7742, K- (1998) [GwBle 2551 Byadm
Halliday, M.A K. and C.M.I.M. Matthiessen. (2004) An Introduction to Functional
Grammar. Hodder Education.

Hopcroft, J.E. and J.D. Ullman. (1979) Introduction to Automata Theory, Languages,
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SR - A (2000) [FEDKE SR A% EIE

EEAE (1950) [HEEERY] Aad

MBS (2002) [7Y 2L 2% 4 5—HOT Y FICRIFEh S 7]
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A, -2 — (1988) [BUXOXEEE © GB Bléii. GPSG. LFG A" pE
R

EMER]Z (2000) [RRANS ] KB

Vva—=, TxhT4FVE (2007) [V ¥ a2 - RS FEmE‘—T Y 2L
YAYDI =] KRR E
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FESRIEPH (f) (2006) [Z &3 34E & T3 —BINRRBBESTEHFH] < A
U Js i

Thomason, R.H. (ed.) (1974) Formal Philosophy: Selected Papers of Richard
Montague. Yale Univ. Press.
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21D EHR5R

(LD

EFEOF AR EORMHEZ R L Tnd, AFTIE, ZTHIZED
AR L BUEORNZRLE L, FHROBELZG > ThTzN,

B ERROBA RIS HLICA S Tr b > 2b i Tldk
VT 60— TOFARLIE S— Y F LTV 12— —DFELWREICE- T
B - TR ED A —F T2 /0 —FHRLWA Y - F it
LUz, ZZI2i3, ke 3 & & E3od s & OEAR) 4 & RREL R 23 3500
ELTHIEL T 2D 72 HETH 5, 60 ROIRES BRI
EESPFICOHSHEEOFBRLED bz, AE—FF2 0V —D%
BIZED, KEOEFT 4522 —7 4 — IS 5 Z LAAREE 5 D .
PR S B VTR HBRE T HIC K ARG TDh B K9 IS >72 T
AT M) =T 0P -5 5HEIDOLS BERTHE.L

BAZEE, AV P X=2a v a =Yy F b T o 2K D B TY 4
VaT7MbT BT ENTEDISIZES2BNTT, Z20OF — X IIHEE
i, VU X LSO HTIZIE- XT3 (Cf. Beckman and Pierrehumbert
1988), Y VA w I A - TuIT 44— AVE—T A4 AL OSHHT
E. 2D &S BFEBONIRGTENEA TS, 51220 &S BHFEE.
ANBORGOHRTHEE (v 4y 2 2) #Hil$585%5, 7avr4— (VX
L A0 T 4 =K EOMEM) EHIT 5. BiEOI-FT 42—V a vk
A B85 &5 72 3D DR AIEEEN E D K 5 ITHEAR - TO & DD X
PEHRHITEIZB > T2 D0, L2k a4+ 392 EETLEDL
57-0DEBLRBEREES7255, to5T 2RI LA EY) A0
AR R & 22 BRI RS A DO AN 2 505§ 2 720 ORI 5 0
%%,
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OV EDEERG L EHmO D LN D T 5 720 O H & il %
#F&9., bAFHBIIBVTHEHTELHTHOMTHY. (=THDREED
HHDE) B2 0ENPENSI ZERMED 72T 5, ZOHA.
T =4 ORTH =7y bEBDTEHEOHXN AR S &KL TARL.
PEH DO .OR WA ZERTHIENTE S L, -7 OMREANHE
BRI K> TR T2 2L 8 T %, MHEFBROBEED I EHARO
Beffi &M T & 5.

VLAE Z O REISAE R B E I 28 & SISHEA, SEERIFENTO R 5 72 )51k
BHINENEH S OO 2 BRI T S DIcfidma
T, BlERE R T < D OB R IT2E 0 B 23 L9 5 7t d
RATE 7z, FEBE A2 BAIRE A B3R & 4 <HUD Adu e o BlEe o flm
DMV A F =12 B BHAPENE VS TEMRE TR AVESLS, TH0
S IEBO R TEIEME & & DI, WA Z D AN 7538 (Zuraw
2000 ; Boersma and Hayes 2001 ; Pierrehumbert 2003). &, F&6 - Al
TAZBE Y 2 A PERY IR 2 LD AN 7= & #HPEE  (Hume and Johnson 2001 ;
Hayes, Kirchner and Steriade 2004) T& %, 2 DX Z N ZNSEPERD T 4
N—=bORFR L UGEFEREIREL TE TS,

9. BEBERONE VR T A T LAOMEFEH AR A SREICID Ah
% Jj 13 Stochastic/ProbabilisticE 7 )L EMHENTNB DT, ZOHTE
RADEYOI R Y a2 A NETFALET T u—F e IZ TR E, &
DML L 72 S EEE T 2 L ISHEHERZ K 2 2 3 W7 IS s»h Tk
D, HEOIZHHEERENS, T2 0MEERHL TOIBEE WA 20
Lk,

—Ji. HHEEROFFER B 5\ I3 HRIZBE 4 2 75 904D
Optimality Theory (OT. HiPim) DOREIZHAS L TAPKEWV, OTTIE
INETOREHGTL—-LOWEHIZL > THR Eh T &/ 4 — v
DB ZEDTE BN 2 HKIOERIEIC X > THE S h 2 Hikicse
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HIZH S TR - 72720, I (KEB) Wiz gD T 5%
EREIS, MR 2 HO—SEENIC I T 2 FE S B TRE L & - 72,

HERERPHEN Y 27 A3 MW TH 5720, LB A 5@
BEHSGRIC KM E N TR EEL LD ERNENL S, LA LEND,
BBV AT LMD AL > THRIEh T b biF Tida<. &b
MR E 2B R A TS BRI AT LTHBZEIZMELTH 5,

TERMR 2 & DL LTI Hbh T S HGEOP T S0
CHRT 2HAERENZEDOTHE2E I, EVIBWIZIZ2D0N
BRGEh5, £, SHENEHRSEHEEO L LTHRY Ahbh
ZMFIFAET DO E I . LI, /2, FHICHKT 2HO
HBEHPIIEN R EDTH I E S, Thabb, b Offl % DREIZ I
MEELZTOENEI . LI,

FCOHORI I LT, ##3F ESARRICR Z 235O RIT S 5
F 2T THBDIIH L THEERIET 4 2210 — b Th B &0 WFZeks
R2H 5 (Hayes 1999), 2F 0. &2 HEHHEINA ST HICHEL TwB &
LCe, —HHFBEBFFI A= EZT 4 22 ) — b iR etalde
WHEDTH D, FhUd, b M DIKICIZFEEE IS 720 DR ORRE
BT BT & EmET 5,

W, BOETIREFICHRT 2 D8 A0 THEERRIEZoHdkT 2 &
ZAMOEEEIZEG LT 0TIEEL ., BRE{LOHh TOAKES
KIF U, ZOBERZED S5 — v BERLEER L Thb &0 RS
FiE XN, FR#EEMFA TS (Blevins 2004), flZ1E, & F OHIF EdH
FOAEFOXT - FHEMEL 6, ThEFKE UL
BB, TOREOBEKXIE, B ICHRTEETH S, 0EDODIE. H
EMDEVIZHICEE L R LM E FORMTRZ 2 @808 &, H#E
ABNBHBD H B35 DXT — O Tl Z 5 F5HHA LIRS R 1355 0%
ELTHA., LW, 572208 iF. & 5F DT — DR OB X 1355
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U FOSERERD & UTHISHAET S &0 D R,

V- EDDDTIROBAIIIELZEAC DO TRIRINTHE Z 5 BIR & 125 H
Higke UTHBSCGENICER ST 2D JEFHTHE2E NI RTH S,
DFED, H#RED, =&, Efio TONX TN TR RZE S E
D ZDNFICETIHERE T HICE > TWEZERBEMTH S, L
IERTH S,

ST=DOODIRRAEGET 5121k, ZOFHICHRT RIS, £z
b5 E ﬁﬁéhé & < WRMNZEEH OO HPIAFAET 5 Z L &R
XLV, 2O, SENOEERMNZ(L, FIER S EHZAL. w%®
SaEeT - 2 IO 2 —FICPER Tl kv, 7 tl:
TCIZHRNEDDEDD i 2HEREDA 7y b EEH DA
TEﬁ%@éﬂTDé#\&&4/7v%%m#6%0&6ht@?i&
WHERZRT T — 2 25 2 12k, ZOEHEAGRO L@ & iy
VEARTZENTE S,

INS ZNENOGERIZ DWW Tilkam 3 £ 7= 078808 2 4 A JE % i 1)
%, ZOWRBICH- iAW L TE. ZhZh B3 nrh T
& EHHZLO S HE BRI DOV TH LD s ko E2 AL L
e DEFMIEIZZA 6N TS ZEFFIEBENE L, 5% & RRIEI
fFxh T3,
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S EREHIRE
R
SHERE 2 A TS NIE, WD &S 45 BEIS § BAE RS 5 7,

0 LD IS IIHHERE A AR K DA S 7,

o EDXIIHEREA LA B LR EDES S M,

® NEERE 2 FFBIIE DXL THIZDTHD7EA DD,

INAN Y H) ZLIZDNTUIED LS B Z EAHIHL THE D=5 95 h,
SmDRNZED LS ICLTHIET % & XD A S h,

Fan LIRS A E A SR T R L ED LI BT by
B5D72A9 b,

BRDA— 2BV EEDEI BRI ENDLNDEDIEAS M,

Plbo &5 afiniid, SaEEMBACHET 2205 kD3, BN -
FEHO RSP EMETEEDTH S, & LD TEHLBHL. FO
I SEEAICBD AN T W2 & 220,

IS EREF L, TORIEEEF L LVHENTEMATRELZ, 5T
EREEFHER T ELE D TH 5720, RINHANTTEZ L E L,

ZhE TONEREBRE

(1) & - BIfRiE

ZOWHOWBFREARIGEEMHA LNDIEA D », EH L FEN » IUISE
IS EEATOEERA BN A S ¢ HEiEiL S5, V) —
T4 eV ZHEEED S BEENORIER. T4 7 4 v 7 v RS REEE
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SAEEEICHE T O N TH %, REPDHFEOEIEH IS, 20
PHHETHA D ANDE NG TR, SHEGEEE & 3832 5. K2
fEdT&DEDTH S, RLTTRTHES TOBE DT TIEHVDER, [
RIS, SCGEEBERTHEND, &952812H 5,

2) =T 1F -V HIVE

Xk - IRETWS B22ATE, ADOHEEEZ H W TR#R$ 5 Z L1328
LL., 28R TELVDIFZSEDITH D, £I T, GAFHEEHEIOIL
IZLTC RICHESCET2BES 282/ TE 2, K<EALZ L, PRY
B -GTZeroppd L, BEOREELZEZEATE, YIS LSE,
KICHESENMEL 2207206, ZOMEFTHEGELZERZLIZITLHA
RiZeeBEZO6N, ThH1950—60F K2 50hx 0, it HEEL
T2k —=T 4 A - DV UANBETH D,

HHNZAHERE 2 (A 2 VBN, SQARREE 2 5 A 50628 E A, [H
RIS, MEEEKIC ] SEEafiS Z LMl I iz, o T EEE T,
REGEOMIF & W1 7272 5 72,

F9HHEREA BRLL THERC L (mimicry and memorization, mim-mem) . %
U TS5 (pattern practice) 2179 ZDILALEISE =V T FT0 T4
AMF =T 4 & - )V AVEORENET 7 =9 Th b,

KD & 5 2 HE 2 AT 8 5 72D ZOHORH-TH 5.,

I | told him to come.
asked
promised

ZOEKD HiE LMD RETARICZOXAEH A S X512k 2
EEZLNTz, TOEKD BN E L EFE#HL LT, BEiTORKE
BABLOTHDLEIICEDZEDPEHNTH S, 2474 TAE—-F—13Z
ITCEDZLEEZEZDZLIZPRLTLEY, Zh oM EREEE S ik
EEBEZLILIZEITAINREZLEINTDITTH S,
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@ a3¥=F7«7-770-F

& AN, FHEEE & I3 B IERER R 22 3O TR S I2OT 5 Z
ENTERY, EDOTRMPI970FMRUTE S & - 70 B CEI RO E
22T BEIEHEC L 22 SRR S N7 XRITHR D 3.5 T 5D Tid s <.
RO LN AR L 72DEEL 20§22 D TEZAIENEEHA L T
52 LIS N0 5Tz, TORGENEE ISCERA 22 Z L2 5E
L28DTHBEEA, —HHIDOKD L XEHEE PO ETEHPZE. 2
TZF 4T - T Ta—F R L 7,

HE IR ER T LB E 0, EOIFERIWL » 572, FIAEE &
DT, THEERDto comeD FFEIX N EELTAL,

I told him to come.

I promised him to come.

AIDLTIE RZDIFTFED ] TH . 2 ODHDLTIZHMWNEED A
Thd, TOKS1, HIZ [BE+ HIRK +ofEqE ] o0z Kigric
FATENERERIEA LD TH %, UEADHMAREIRE E A 5 LM
HBIENPHRMEINAOTH S, HiCiE, SaFidmt:, HEtts? s
50T, TOMMEIEIERET 2083 AL A0, A =T 44 - ) VHLBED
KR 3 T D BEEAZ > THHEREOPRE & 1775 5 T L IEME T3 A <
KoDThbB,

ZNTIIEDOE - BIFREANDRBR TR AW 2,

FIISHEFEBFLEOZAZ I IR0 THER] LIFEh 5, HiZikhz L8
ARHICR D, SQEIBA S L eGiIciRnt Lz L B2 QB2 B A K&
EFIDR S, 72720, K LHTOIREIZIR S O RFEEEOHRD 1 & 1357
BB, KIIRORS7Z0ar =547 - 770 —F T3 EHNE
HEhTnd, ThPENDZRBTRENWI LARTRELDTH S,

RIEDHIRE

BHEONEEBIREZ A I 2 =T T - 75—V - T4 —F 7
(Communicative Language Teaching) Z3E:KU T\, %O &R 4 HEf
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"E&D,

(1) MHEZEE—IICBE RV

ar=74 7 - 77u—-FORIEED, BUE kO 307N
BT g, SUEORENITHD 5, HIZDT 2R ESHEGERE ) O—FIC
L@ELNEZELLNTN S,

Frz, ar=5 47 - 77 u—FORRISIITEO BN - WE 5
RKEN=h, S TRESHEOMHGHIZ BT 2 EH ST 5, i
AESCEN BRI TH >TE, T+ =3 BRI. 4V 7+ —~< LRI
TV BTV T L0, 72, KFEPET LI K - T, filz
WU AFICIIEDE I BEVRILET 2015 ENEHIN TN S,
—fllE L THARDFFEDIZFETERI D ) 3G E2ZELTALI, 77 A
ERTEHEREEFEN L THMAKATLEZ A2 LT 5, NWEREERD 72912,
HEETOQuestions and AnswersZ § AL K572, ZZTEROR DD
Th b,

Teacher: May 1 ask you some questions?

Class: Yes, you may.

SCEMIZIEREIE v, TEMA B2 L,

May I .. ?u7w—v»&%ﬁf\wh@ﬁ?@AﬁEL®At@#o
TEIDR L@ ST RENEICAr > TZABIC T Ermi
FaELTWD, BADLNHEEA DT, Yes, you may. (37T0l & 5 2 5 KBl
T, BEEENPEEICZOEIICEHIMRB B 2D7255 7, TOKS %
SOOI T 588011312 E356E)T  (sociolinguistic competence) &
Ehd, Xl D OXEFET 57200 TiEda<, 20K ZmOHFES
RPN,

(2) EEDFERBEXSENE Z (function) ZERHEICT 3
TN, PERTIOMEMEIZE L TA LS,
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Bz b > TIELW A HZ L X1,

f§il  The teacher/to want/the students/to look at/his/books
The teacher wants the students to look at their books.

1. T/to prefer/my/friend/to choose/film/tonight

2. We/to want/tests/to be/easier

3. You/to insist/your/friend/to come/restaurant, etc. . . .

COEIIZ, BAI8T /3T TIRGD 2\ HSOH DML 17 75
NBOT, IEEALA G LKA, KOPEIEL NS & &5 BE
272590

7/¥— F L Jean-Philippe & )b — & X — b DPaulid KFDIE L 12
LTS = b 2fRLT0E T, flichb 5T, 2afE L S0,
51 Jean-Philippe: 1/to want/the apartment/to be/near/university

I want the apartment to be near the university.

Jean-Philippe: I/to prefer/the apartment/to have/a lot/natural light
Paul: And/we/to want/rooms/to be/sufficiently/large
Jean-Philippe: You/to be going to/insist/they/to repaint/walls? etc....

(Teaching Language in Context, 3rd Edition. Alice Omaggio Hadley.
Heinle & Heinle, 2001, pp. 141-142 & ) — &4 )

Z D 2 D OMEMEILE USQEARHZME LTS, La L ZOMEN
BaeltRd e, BREOHPAEREOH DN 250, Z O LTS
ZZENbNBEAD, LHEOMETEA, ZOLIIZaIa=r—Va
VEMIZTSZENMREEDTH S, EQOXI BHMTEDL > HAHINT
e EMMEbN S » 2 W L COHERE RS 2 HIE T OMNBUETH 5.
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(8) =MEMETdH 3

PEk. FHCHAROH PR SE AL TR, VW2 IZ L BRI ENE & &
BUSHiB 72T F A P EHOCWTRELEBAD I LS o7, TESTIEa
RaZhT4T TV T4 —F U EBIRL TARYITEOEM R
BAINTWDS, BlA ISP AR RS R New Horizon® 1 FAHTIE
Be#iail & —MREIG DB & 2 A ZZKERICHRFED T~ — ¥ v L & [H 2T
W5, GERIEZOBETOER L ETIE, TWHVWHGOIFE S D%
SOHCHNAEEZ 572, CMEBA»AESZ 3 ELIONEr -7z, T
TRETIIHEDRFELZBATELDTH S, FiENED EBEOE 5 b
Fy— b, WETHERORE. 7V —T 4 v h =Vl BERNEY;
HCHEZ BN A & DWEEZ . AYEROREE LTHRLTH S, * —
V7 4 v (authentic) HEMARKDENTNEIDTH S,

AIL=ZATAT - TV =9 T4 —FUITORBITZOMIZE
Task. Fluency. Interaction. Discourse. PersonalZg & D F — 7 — N THiH] X
NDEOEH, XML ENZEDOTEEN, ZOBIZEEIRT 572012
. HUICHEGEBPOADRHSLER 2 M2 720 TEA+75TH 5., SHEEE
BEGEOTRIZH 2 IZ DO TR AR & > TV 5 Z EARET
b5, BODD D8 I IMNEHCE [ SEEERE A, S RRE
YRR - FRERE] (KIBREENE - 2006%F) %2 BE#IDT 5, 25X T
ICHXAERL THL,

Wl P oSEPHOSaY 2 ENEROE SR - ek
Fow A VT y FEHOE SHEEE - Bk

HB3WM A va7 oy g YVEMOE _SIEFEL - Rk

Faw 7Ty FEEOE SEEEL - Rk

B8 T —HRA AV Tr— LIk BEOEE

Hem H_FATELMMAE

BT E AR EER & SRR

H8E H _FIHTEOHM
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HOF F_SEaIa=r—v a3 VEEN
# B BESLARZE & EEYE - REEECH

RGN 22 OEER—AEEEILIED LI L TEAZDH AT DT S
ERNRN DA S H 7

ZOFERNZIEZ < D AMPPERIVIZ, FBRICHD A TH S, Gigoh
128 ZOMBIZIBHEREFOR M6, —HICHDMA TAZVERS A
HBZ Lz ->TN 5,
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E_EEYEBME (Second Language Acquisition)

HRAfi—
F_ESREEMREE?

55 REEAEMZE (Second Language Acquisition) (IUTHEKRE BIAMND &
HAERLTETORIDHBZEFZO T TH D, —MIIZSLAL LTHI
BNTW5, SLATIEE FiE. 2 D BHEREAEM L 2% IR T 5
FHOFEN, OLICHB IR T D2 & Bt E L5, %
SOHARANZE STANI, ZHESHERELE L TOREOER/THD. K
FCESEHEGED T T v AGE, AL VEE, PEGEL EOEFIZEY
Tl3Z 5,

SLAZBER 2 CTh D, SiEF2T Ta<, tha%, DR
YHY. HLaSEEY. LS. BB L V5 725 < ORI STE
5 Z DR FEAEEZWMO AR TREL TE TS, Lad-> T,
WOMENTOBIEREL SRk LD TH S, RENLIMEREEL LT
. ROKD BFEMBH T 5N,

TEBEBREDIIICHI STVEDN? ZTOXAHZXLIFED
o5 TNBDN?
CEBEACIINEEEE OIS IHEREE VAL —TH LN TREL D
7
TSRS L BRSO I A 7 SERT A A ?
B iEER O OME I ?
CERBERORNOE ST, FEHA S, B A YTy b
RT7I Py PORRBELBEL, EOLIITBBRLTHED0?
- RENEREARRETAANVBIKE, HTETEABNEDOH?
Zh o OIHAZEZM K 22 D A ?
- SHEEEBE TR ED XD BBILENEITH S DH?
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[ER] vs. [FEH#L]

NEFEFEH WS & HMRTALS TEME2DOBRRE L #H->T»
52 LM%, L LSLAWIE TR, RS N7z HERE#EH OARBRIC KD v
AR A OBREBREDTIZ AL, EBIZL L OEEEH» 6 B
T57 — 2 EEDTENEFAICHT L 72 BT FEINZFFRITHE DN
TRFRHER A ML T <, BlA I, BB EME T L THENFROH
FEIRZ S THIR 2 7217 £ < DREHEEE FIZDT 2 N&E2, LS ERR
HBETH, TNBRKRIRITH 2D h, FENGEHLH 5 DHh, %
NG ZTIIEAZ TR A F 3P EADRERE RIS KO L 5
RBR /a0, ZOREEBGEET 572912, SLATIE—D20 ke L
TEBM L EEITO, FFEDOHETEHMPE L ER L —-T L,
Z 9 Lk o 2B OR5E - 7246 7 v — 7 & BoE 2 6 B or Hicbhb7z-5
TEMHEL., Z0%EMREFARTN w2 FHEE LS, DD,
SLAWIZE T, AMRMICEDSSEREID KB T —212H T 6
Tl A AL DD TH S, 29952 LI2L->T, FIEANMGEZE v EEIC
L., B SEEETHAERETH D, MAHETEOO, % ) T
HEFTHDTH S,

SLAMIRZMIN T 512H720, ITNIZEZ L DAZERNEIIZE L TH
2LENd [EHR] 20D, ZhEDBSLANIZE THEEFIZ RS h
TWB00, FLSLANIRTIEED XS IZZN S OMEEHR > THEDH»
IZDWTHEEISHIT L 720,

(NEZFECEELDEPRIEMTSH S 2!

THIZAADES ZL a2 RE T Lh o 5iEEN LMD 5, FMKIZEH
BRAETHIB T A A T4 TOT Z L2 Bk 2T IEMEICME S £
TSI ZENEHENROIETH S, TNEIARLTH A D 2. FEPIZEES
FRTTHARADEI ZL2ERE L eHICTEZLEH5, L2rL,
FEEL K OB T OZEGET — 2 2B L THRTAS &, FHIICK > THES
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BN B DI Ebrd, B TIRESBEMET L2, lOoTRIFEAL
BiE La»r 5720550 ThHs5, LrlBdLANWI LI, TheaeT
DFRIZERA T4 7 - A=A — L L THOEEG S L WEiHEE % 51
DI TN DTh D, 72, FHIICHEIROESREZ L TASLDLNZT LT
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Bilingualism and Bilingual Education

Mitsuyo Sakamoto
Who are Bilinguals?

“Bilinguals” are those who are able to speak two languages
perfectly - I wonder if this is the definition you use when identifying
bilinguals. Indeed, stereotypical “bilinguals” featured in the media
are often portrayed as persons who can speak English and Japanese
equally fluently. However, if that were true, then what do we call
those who can speak the language but cannot read or write? Worse
yet, what if the person only knows a mere two or three words in a
foreign language? Does this disqualify him/her as being “bilingual”?
Bilingualism is a complex, multifaceted phenomenon, making its study

that much more fascinating.
Types of Bilingualism

In the field of applied linguistics, there is a term that refers to
someone who is competent in all four language skills (i.e., reading,
writing, speaking, listening) in two languages: balanced bilinguals
(Skutnabb-Kangas, 1981). However, according to some scholars,
achieving two identical abilities in two languages is a myth (e.g.,
Grosjean, 1989, 2008), as language learning is largely context-
dependent. That is, languages are learned not in a vacuum but rather
within particular contexts. This in turn implies that particular contexts
shape particular language development. In fact, it has been reported

that the two sets of vocabulary knowledge of bilingual children are not
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identical in the two languages (e.g., Pearson, Fernandez & Oller, 1995).
These discrepancies give rise to phenomenon such as code-switching in
which bilinguals change from one language to another in an utterance.
In the past, this idiosyncratic, eclectic use of vocabulary in two
languages has been misdiagnosed as cognitive deficit (See Cummins,
1984), stigmatizing bilingualism. Indeed, there are those whose
language proficiency in one of the two languages does not reach the
monolingual-norm, and they are classified as semi-linguals. The cause
of semi-lingualism is often falsely attributed to the first language
(henceforth L1) interference on the second language (L2), or L2
takeover of L1. In the worst case, a child may end up with double semi-
lingualism in which both languages are under-developed. This in turn

implies that bilingual linguistic development is not always auspicious.

Recent Findings about Bilinguals

In order to better understand the mechanism behind the
bilingual brain, applied psycholinguists have been conducting various
research pertaining to the language learning of bilinguals. Overall
the findings show how bilinguals, while they are often compared to
monolinguals, are in fact unique individuals with multi-competence
(e.g., Cook, 1991) who happen to have the knowledge of more than one
language in the same mind (Cook, 2002, p. 10).

Furthermore, the linguistic interdependence hypothesis
(Cummins, 2001) suggests that, while L1 and L2 may appear to
have very different surface features, L1 and L2 academic language
competencies in fact share a common underlying proficiency. This

implies how the nurturing of L1 academic proficiency has the ability to
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enhance L2 proficiency and vice versa.

In this way, L1 knowledge is increasingly perceived positively in
terms of L2 development. L1 is appreciated more as a valuable resource
in developing L2 rather than a hindrance to L2 learning (e.g., Swain &
Lapkin, 2000).

Why Not Promote Bilingualism for All?

Given the above, one might question why bilingualism and
bilingual education are not necessarily actively sought. If L1 and L2

enjoy mutual benefits, then why not learn L1 and L2 at the same time?

Bilingualism and bilingual education are often blamed for such
things as semi-lingual development and weakness in L2. For example,
there exists a strong belief in the time-on-task hypothesis, attributing
successful language learning to the amount of time spent learning that
language. However, the hypothesis has been refuted by a number of
research findings, claiming no correlation between the amount of time
spent learning the language and the actual language development
(See Cummins, 2001 for further discussion). For example, language
acquisition successes reported from numerous Canadian French
immersion programs (e.g., Swain, 2000) reflect how the reduction
of instruction time in English has no bearing on English language

development.

Bilingualism as a Social Entity

Personally, I envision language acquisition as a socially-
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oriented phenomenon. That is, a particular social makeup gives rise
to a particular language acquisition pattern. Therefore, I believe
language learning can be, to a certain extent, socially engineered via
the establishment of particular social milieus and the use of certain
mediating tools (Sakamoto, 2001; 2006). This is in line with Joshua
Fishman’s claim that language shift can be reversed and languages can
be revitalized (Fishman, 2001).

In order to discover how and when which language learning
strategies work, I turned to the life history research method (Cole
& Knowles, 2001). That is, I collected the narratives of Japanese
immigrant parents who raised successful bilingual children and
explored the meaningful ties between their stories and their social
context. You might ask how reliable a mere story could be, as stories do
not necessarily reflect the “truth”. My question to the reader would be,
how might one define “truth”? Our instinct to make the best decision,
our rationale to make certain life choices, our ability to interpret things
in certain ways all stem from not necessarily the objective “truth” but
instead our subjective “beliefs” (Wertsch, 2002). For this reason, our
beliefs are important resources for the actions we take. Beliefs in turn
are constellated by our past experiences, which are formed from unique

combinations of contexts and artifacts.

By collecting narratives and framing them within a particular
social context, one will begin to learn how a particular social setup
gives rise to particular actions. While life history research cannot
provide generic claims that apply across different contexts, it can offer
a rich, insightful, descriptive account of what worked and what did not

work in a given context.
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Qualitative research methods such as those described above
are still stigmatized in Japan as ‘unscientific’. However, language
acquisition, including bilingualism, is a multi-faceted phenomenon that
requires various explorations and interpretations in discovering its
underlying mechanism. Having read my brief descriptive interpretation
of bilingualism and bilingual education, I hope you would consider
joining this collaborative endeavour of unveiling the mysteries in

bilingualism.
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CALL: Using Digital Technology to Learn English

Francis Britto
1. Introduction

Are you still learning English the old way—using printed or
handwritten materials, cassette recorders, and rote memory? If you
are, it’s time to start using modern digital technology! Perhaps you
are using technology even now for playing video games, for chatting
with friends, for listening to music, and for watching movies—but not
for learning English! If only you take just one step further, you can
use the same technology for learning English. Learning English with
technology is not only fashionable, but also much more pleasant and
efficient.

How can technology help you learn English? That is the
question that CALL can answer for you. What is CALL? CALL is
simply a catch-all term for most of the activities connected with using
digital technology for learning, teaching, or using languages. Literally,
CALL is an acronym for Computer Assisted Language Learning; but
these days, the term is used very broadly since there is no precise term
to refer to all the activities related to the learning, teaching, and using
of languages with the aid of digital technology. There are numerous
terms like CAI (Computer Assisted Instruction), CAL (Computer
Assisted Learning, Computer Assisted Listening), CAT (Computer
Assisted Teaching), CELL (Computer Enhanced Language Learning),
CAW (Computer Assisted Writing), TELL (Technology Enhanced
Language Learning), TALL (Technology Assisted Language Learning),
WALL (Web Assisted Language Learning), WELL (Web Enhanced
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Language Learning), and so on. The list goes on and on depending
on what the focus of the activity is. Since all these acronyms can be
quite confusing, we generally use CALL as if it is a new word with a
meaning like ‘language learning and teaching with digital technology.’
CALL, therefore, may refer not only to “learning a language,” but also
to “teaching a language” and any related activity; and the device or the
means used may be not only a “computer,” but also the Internet; any
Internet-based service like email, podcast, RSS feed, blog, and video
conference; any hand-held device like a mobile phone, a PDA (Personal
Digital Assistant), or any digital recording and playback device such
as a DVD/CD recorder or MP3 player. As you can see, CALL is a very
broad and exciting field, especially if you like computers, the Internet,

or any digital device.

2. CALL Facilities at Sophia

Whether you plan to study CALL in depth or not, it is important
for you to know the CALL-related facilities that are available at Sophia
University.

(1) Email: As a student of Sophia University, you can get an email
address with the domain “sophia.ac.jp” so that you can use
it for any academic or formal purposes as well as for casual
correspondence (cf. Sophia Media Center, 2007). Some students
prefer a non-Sophia email address they have been using, but
while you are a student of Sophia, it will be much better and more
convenient to use the Sophia address. If you prefer, you can keep
both your Sophia email address and your other email addresses,
using the Sophia address mainly for academic purposes. Some

teachers demand that you use the Sophia address for class-related
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purposes—mainly to protect themselves from spam and to make
sure that the sender is a genuine Sophia University student. The
Sophia email can be accessed from any part of the world via Active
Mail, the Sophia Webmail (2007), or even via a Unix mailer like mh
(see Britto, 1998).

(2) Homepage: If you have a Sophia email account, you will be
able to make your own homepage (see Sophians’ Personal Home
Page Service, 2007). Even if you do not become famous for your
homepage, you can acquire many IT [Information Technology] skills
by making a homepage and publishing your academic papers and
other reflections on the Web. If you really enjoy building Webpages,
you can try to master more advanced skills like Web-designing,
HTML coding, Flash, JavaScript, Java, CSS [Cascading Style
Sheets], animation, image slicing, image mapping, and so on.

(3) Disk Space: When you get your Sophia email account, you will be
allotted 130 MB (perhaps more in the near future) of disk space,
which you can use practically from any PC [Personal Computer]
within the campus. When you log in to a Sophia University PC
with your ID and password, this disk space will appear as a folder,
and you can keep in it your email messages, Webpages, academic
writings, presentations, pictures, and other digital materials (cf.
Britto, 2006f). You can do your homework or report from any of
the PCs at Sophia University and save the work in this folder and
retrieve it on another day from any other PC. If you learn how
to use this folder properly, you’ll find your assignments easily
manageable!

(4) Moodle: Moodle is a fantastic new ‘Course Management Software’
program, available at Sophia since 2006 (see Britto, 2007; Sophia

Moodle, 2006). More and more teachers are using this program for
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their courses. This program will make it possible for you to get to
know your classmates, send them email or chat with them, do group
work, take part in forums, and submit your homework from home or
even from abroad! You can also download class notes, get in touch
with the teacher, and discuss issues with others. Moodle is used in
many universities and schools around the world for CALL purposes

as well.

(5) PC Rooms and CALL rooms: Sophia University has several

CALL rooms in Building 2, and numerous PC rooms in Building 2,
the Central Library, and other buildings for your use (see Sophia
Media Center, 2007). Almost all the PCs at Sophia University have
the MS Office Suite of programs [Word, Excel, PowerPoint, etc.],
browsers like the Internet Explorer and Firefox, email software, and
Internet connection. The PCs in some rooms are also attached to
scanners and printers, and contain programs for special tasks like
OCR [Optical Character Recognition], movie editing, image editing,
and so on. The CALL rooms are special computer rooms that
have not only ordinary software like the MS Office Suite, but also
additional software for learning languages like English, Spanish,
French, German, etc. They are also equipped with CALL-specific

hardware.

The facilities listed above are available to all the students of

Sophia University so that everyone may acquire minimum IT skills.

If you are a CALL enthusiast, try to familiarize yourself with these

facilities even more than the average student and try to master as

many programs and as many skills as you can. Be sure especially to
explore the Webpages of your department (Sophia DES, 2004; 2006)
and your faculty (Sophia Faculty of Foreign Studies, 2006).
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3. Specializing in CALL

In order to specialize in CALL, it is not enough to be familiar
with a variety of hardware and software and acquire diverse
technological skills. What distinguishes CALL specialists is their
interest in applying technology to language learning and language
teaching. So if you want to be a CALL specialist, you have to find
various ways of using technology for purposes related to language

teaching and learning. Here are some suggestions to help you.

3.1 Using CALL software

CALL has nearly a 30 year history, and compared to the early
1980s and 1990s, there are nowadays numerous CALL-related software
programs. Modern programs are much more entertaining, easier to
use, and better designed than the older ones. There are programs for
helping students learn; there are programs for helping teachers teach;
and there are programs serving both purposes. A program may focus
on only one of the language skills, like speaking or writing; or it may
deal with a variety of skills, like speaking and writing. Currently,
programs are available to meet nearly every need of a language learner,
dealing with grammar, listening, pronunciation, reading, speaking,
test preparation, vocabulary, writing, and so on. Some programs may
serve as tutors, taking the place of human teachers; some may serve as
coaching or testing robots, helping you memorize vocabulary or helping
you test yourself through quizzes. Language-related adventure games
and puzzles can help you learn language skills indirectly as you enjoy
the game or puzzle (see Brian & Neko, 2006). There are also many
reference tools such as dictionaries, thesauri, idea organizers, academic
style helpers, and so on (see Britto, 2004a). For a selected list of CALL
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software currently on the market, see Camsoft (2011) or Stevens
(2001).

Programs come in a variety of forms. Some may be very basic
and text-based (without any image, sound, or animation); some may
be quite rich with audio and video clips, stereo sound, and animation.
Obviously, the more multimedia-based a program, the more attractive
and easy to use it will be for language learning purposes, especially for
young learners. Some programs may display information passively,
without demanding much action from the user; whereas others may be
quite interactive, enthusiastically engaging the user in some action.
Not all programs have to be bought. There are many programs that are
free and easily downloadable from the Internet (see e.g., Britto, 2001a;
2001d; Hot Potatoes, 2007; Healey, 2009). Some software makers
distribute free beta-versions of their programs at their Website or at
language Conventions and Conferences.

Familiarizing yourself with CALL software programs is
reasonably easy, since you don’t need any advanced knowledge of
programming or of computers. You simply have to use the programs
like an ordinary learner and see how they work. By using many
programs, you'll not only improve your language skills, but also become
competent to compare them, judge their relative merits and demerits,

and see for yourself which design is easier and more convenient to use.

3.2 Using the Internet for Language Learning

Compared to the past, when autonomous computer-based
programs were the norm, nowadays Internet-based programs are
becoming much more common. For language teaching and learning
too, the Internet is the liveliest place to go. There are hundreds of

thousands of Websites that can help language learners. A good place
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to start with may be the English WebLab (Britto, 2004a), which is
a summary of a series of columns Britto (1999¢c) wrote for the Daily
Yomiuri. You will find on the English WebLab sites concerned with
pronunciation, grammar, vocabulary, listening, reading, news, quizzes,
references, etc. All the sites listed there are free, and you can explore
them at your leisure and focus on the skills that you want to acquire.
You can, of course, find your own favorite sites too using a search tool
like Google.

The Internet is nowadays as rich as or even richer than a
PC-installed program. Until a few years ago, the Internet was a boring
‘text-only’ place—without any graphic user interface and without any
browser to display colorful and interactive Webpages. In those days,
you could use the Internet mainly for email and for downloading
language-related texts, like copyright-expired books, grammar notes,
static images, and vocabulary lists (see Britto, 1996). Nowadays,
however, the Internet has a graphic user interface and is audio-visually
appealing. With a browser like the Internet Explorer or Firefox,
you can view beautifully and colorfully adorned pages, hear voice
and music, watch movies; download text, audio, and video files; go
window-shopping or order commercial goods; and interact directly with
numerous Websites. There are also network communities to which
you can belong; blog sites at which you can yourself blog or react to
others’ blogs, podcast sites from which you can download news or music
directly to your PC or to a portable recording device like an MP3 player,
and RSS (Really Simple Syndication) sites where you can subscribe
to your favorite news/radio/music service. The language-learning
opportunities that the Internet offers are so abundant that even

discovering a portion of them will enhance your CALL expertise.
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Let me give here a couple of examples on how the Internet may
be used for language study. If you would like to learn how to pronounce
difficult English sounds, visit the English Pronunciation /Listening
(2007) site and explore. Make sure to watch the video clips and check
for yourself how good you are in distinguishing some common English
minimal pairs, like /boat/ and /both/. For listening to basic or advanced
conversation segments as you view the transcript, visit Randall S.
Davis’s ESL Cyber Listening Lab (2011). To learn common English
songs, visit Charles Kelly’s Learn a Song (2010). To listen to retired
Professor Peter Milward of Sophia University read his book From First
to Last, as you view the text and read along with him, visit Francis
Britto’s Online Audio-Reader entitled Peter Milward’s FIRST TO LAST
(2005b). The Online Audio Reader, perhaps unique on the Internet,
will allow you to stop the reader, Professor Milward, any time and
make him repeat phrases or sentences as you like; it will also make it
possible for you to use the same text for dictation and memorization
purposes (cf. Britto, 2006a; 2006¢; 2006d). To download various English
audio files for listening to them later on from your PC or an MP3
player, try English as a Second Language (ESL) Podcasts (2006). For
the use of Blog in teaching English see, for example, Lee Hobbs’ The
English Blog (2007) or Jeffrey Hill's The English Blog (2006). On the
Internet, you don’t have to be always a passive listener or a viewer.
There are excellent sites where you can interact by taking quizzes or by
writing your own reactions (see Kelly & Kelly, 2007).

There are many Internet projects these days that allow
collaboration among students from different continents or different
cities (see Robb, 2005). For example, students from different places
can exchange opinions, build a website, construct an essay or a story,

and engage in useful debates. There are many resources such as free
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telephone services (e.g., Skype), free videos (e.g., YouTube), and free
audios (e.g., VOA Podcasting). Many of these can be used for language
learning (see Rao, 2007; Sawhill & Ganley, 2006; Britto, 2004a). There
are outstanding online dictionaries and online reading sites giving
meaning for every word too (see Britto, 2004a; Kelly & Kelly, 2007).
For learning English through audio-visually enhanced games, try Brian
and Neko’s Halloween (2006). There are numerous other resources
on the Internet for language learning, which you may learn about by
taking a CALL-related course.

3.3 Doing CALL Research

If you are academically inclined to study CALL, then you can
do CALL research, especially for a graduation thesis or in a graduate
school later on. What kind of research can you do in CALL? You can,
for example, explore whether using CALL is any better than not using
CALL, or whether a particular skill like reading or writing is better
acquired with software assistance. You can also do research about
the attitude of students, teachers, and administrators to technology,
exploring whether they like it or not, and whether their attitude
affects the success or failure of CALL programs. Still another area
of research is how the design of software affects learning. Do some
designs turn off users? Do some designs entice users? Not all software
is equally efficient, and only research can point to ways by which
truly productive software can be developed. Many institutions seem
baffled by new technology and seem unsure how to introduce CALL
into their curriculum. So, another area of research could be how to
integrate CALL efficiently into the curriculum. You can explore articles
and books given in the bibliography below for further inspiration on

research topics.
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3.4 Developing CALL Software

If you are a computer wizard, already writing computer
programs or eager to write computer programs, you can try developing
CALL software. There is a big demand in this area since most
professional programmers are not language educators, and language
educators are usually not programmers. So if you are a language
professional with programming skills, you can solve many academic
problems by developing appropriate software (cf. Britto 1991; 1993;
1994; 2001a; 2002; 2003a; 2003b; 2003c; 2004b; 2005a; 2005b; 2006a;
2006b; 2006¢; 2006d). As a language professional, you don’t have to
be a programming expert, but you must have at least basic knowledge
of programming in order to create useful utilities, tools, and add-ons
that professional programmers usually do not care to make. There are
many ‘part-time’ programmers around the world, who contribute to the
academic community by making their programs available either free
of charge or for a low price. Worth mentioning are programs like Hot¢
Potatoes (2007) and Moodle (2007), both of which are now widely used
in many parts of the world. Moodle, conceived and developed by Martin
Dougiamas in connection with his doctoral thesis, is currently the
second most popular Course Management Software in the world, used
in thousands of academic institutions and by millions of users. Great
insights and superb programs have evolved from the inventiveness of
non-professional programmers like university students and dropouts;
so if you are inclined to solving problems, you must try your hand at
programming.

If you find programming software too challenging, you can try
creating Websites useful for language learners. As long as you are
able to use some audio, graphic, and video software programs like
PowerPoint, PhotoShop, Flash, PaintShopPro, Director, Windows Movie
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Maker, and Windows Media Player, you can make very interesting
Webpages for language learners. Several DES students have created
such Webpages, the most notable of which is perhaps Hanabi Taikai,
a set of conversational lessons for learners of Japanese, created by
the CALL Seminar Class of the academic year 2000-2001 (see Britto,
2001c). These lessons contain conversational and vocabulary texts,
images, audio and video segments. The Hanabi Taikai was presented
at the 2001 JALTCALL Annual Conference and was favorably received
by the audience, which consisted mostly of teachers interested in CALL
(see Britto & Iwasaki, 2001).

In brief, then, developing CALL software is not an impossible
task for students of English!

4. CALL-related courses at Sophia University

There are several courses that you can take to improve your
computing and CALL-related skills at Sophia. First, as a freshman,
you will have the optional Information Literacy course. This course
will introduce to you all the computer and Internet facilities at Sophia
and teach you basic computing and Internet skills. If you already know
much about computers and software, you may take advanced courses
by passing the Information Literacy placement test. Even if you are
placed with students poorer than you at computing skills, you can
consult the teacher and try to learn advanced skills by yourself or with
the teacher’s personal guidance.

Several professors use the CALL classroom for courses like
Composition, English Skills, French, Spanish, and German. You may
be able to take such a course and learn by doing how a CALL classroom

works and what its advantages are. Some professors may use an
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ordinary computer classroom, Moodle, or the Web for their courses (cf.
Sophia Moodle, 2006; Sophians’ Personal Home Page Service, 2007,
Tinoco, 2005; Yamamoto-Wilson, 2005; Yoshida, 2005). A Moodle-based
course will offer you many opportunities to use a computer and the
Internet for educational purposes. Since Moodle, being freeware, is
spreading fast to most of the educational institutions, it will be to your
advantage to make yourself thoroughly familiar with it.

Finally, there are special courses that try to address the needs
of students in the Faculty of Foreign Studies. For example, courses
like “The Internet for learning English,” “Internet Skills,” “CALL:
Language Learning in the Digital Age,” “Database construction on
the Web,” “Corpus Analysis,” and so on are offered by professors
from the English and Spanish language departments. If you are quite
proficient in IT skills and if your schedule permits, you may challenge
the more advanced courses in Excel, programming (Java, JavaScript,
C), networking, system administration, and so on, offered by professors

of other faculties.

5. Career in CALL

At present, Sophia University has neither a department of CALL
nor an outfit to offer degrees in the field, but around the world there
is a dramatic surge in the number of institutions that offer certificates
and degrees in CALL (e.g., Monterey Institute of International Studies,
Monterey, CA; Saint Michael’s College, Colchester, Vermont; The
University of Melbourne, Melbourne). You can see a longer list of
such institutions on the Webpage entitled Postgraduate and INSET
Courses in CALL & TELL (Davies, G., 2006). The CALL curricula and

objectives may vary with institutions. The University of Melbourne
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(2004), for instance, states that its Master of CALL program has the
aim of “educating the ‘CALL expert’who will take responsibility
for integrating educational technology into curricula, designing
learning environments, and organizing and conducting local teacher
education programs.” Other institutions may focus on different
issues such as useful CALL sites, development or evaluation of CALL
software, setting up of a CALL laboratory, methods of assessing CALL
productivity, and so on. If you are interested in getting a degree in
CALL and then going on to a CALL-related career, check out these
institutions. One reason for the increasing popularity of CALL is that
employment opportunities abound for CALL graduates. The University
of Melbourne (2004) asserts that

the career outcomes for our graduates have to date been
very encouraging and included development of new
technology-related subjects at university ... levels, conference
presentations and papers in professional journals, taking up
new positions (for example as IT curriculum coordinators),
starting a business in on-line ESL tutoring, creating
original software, and obtaining funds to develop electronic
environments and start collaborative projects with schools
overseas.

In many educational institutions (that is, kindergartens
to universities, and all technical and tutorial schools), there is a
great demand for CALL specialists to work as instructors, faculty
advisors, troubleshooters, planners, coordinators, and CALL-center
administrators. Since most senior staff and faculty members are
unfamiliar with CALL, many institutions waste money and other

resources by investing in useless, outdated, or unfit computers and
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programs. In some institutions, they invest a large amount of money
in getting new hardware and software, but they cannot find among
their employees anyone competent enough to use the new hardware
and software. Even when they hire experts to teach the employees, few
employees are interested in learning new skills and still fewer actually
use the new computers and programs. The lack of CALL experts
leads to such tragic outcomes. Professional CALL experts can assist
educators by introducing to them the latest developments in hardware
and software, by recommending to them the most appropriate CALL
products, and by giving them practical lessons and tutorials. CALL
experts can also contribute by writing manuals and guides for their
institution so that even non-experts may be able to use the hardware
and software acquired by the institution (see e.g., Britto, 1996; 1998;
2006f; 2007). Apart from careers as administrators and consultants at
educational institutions, CALL experts can look forward to careers as
independent critics by evaluating CALL software and CALL-related
publications (see e.g., Britto, 1997; 1999a; 1999b; 1999¢c; 2001b). Most
academic journals are in need of professional reviewers of CALL-
related products.

If you are thinking of a career in CALL, surely, you will have
to pursue higher studies in CALL. But even while you are a student
of Sophia, you can get involved in CALL activities by joining CALL
associations like JALTCALL, TESOL CALL-IS, APA-CALL, etc. and
by writing for any of the CALL journals, like CALL-EJ or TESL-EJ.
Taking part in CALL conferences and reading CALL journals also can

help you widen your horizon.
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Sociolinguistics (#t=E&%)
Lisa Fairbrother

In simple terms, sociolinguistics refers to the study of language
and society. Obviously this is a very broad and complex topic and,
because it includes concepts relating to both language and society and
the actual people using those languages in those societies, research in
this area overlaps with the fields of linguistics, sociology, anthropology,
psychology and education.

One of the key concepts in sociolinguistics is the idea of
variation; that people use different languages or different types of the
same language in different ways depending on what they are doing and
with whom they are communicating. Some themes relating to this kind

of variation will be introduced below.
1) What is your language?

One of the easiest ways to grasp some of the basic ideas of
sociolinguistics is to think about your own language and try to define
what it is. At first glance, this seems to be a very simple task and
you might say “English”, “French”, or “Japanese”. However, what is
English, French or Japanese? If someone from the USA, someone from
Britain, someone from India and someone from Singapore say that they
speak English are they all talking about exactly the same thing? There
are clearly differences in language depending on where the speakers
of that language live and this leads to the further question of who

decides which type of English is “right” . This kind of question is rarely
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left to chance but is usually based on decisions made by governments
and politicians or other powerful institutions. For example, “realige”
used to be the “correct” spelling in British English but the publishers
of the Oxford English Dictionary decided that “realize” would also be
correct and now most British people use the latter spelling “naturally”.
Therefore, even if one word is “correct” today, it may not be “correct” in
the future.

For the Japanese student this then leads to the further question
of which English to study? And, is it possible to learn English as an
international language, separate from any one country’s national
standards? If so, who decides which spelling system, grammar
and vocabulary are the most international? This then connects
to further questions, such as why study English at all? Why not
Chinese or Swahili? These kinds of questions belong to the branch
of sociolinguistics called language planning and it is important to
realize that many issues concerning language that many people feel are
“natural” are actually decided by governments and other organizations.

Even if we can pinpoint which national language we speak,
for example Japanese, can we really say that everyone in Japan
uses exactly the same type of Japanese? Can we say that a farmer in
Kagoshima speaks the same Japanese as a businessman in Osaka, or
a fisherman in Aomori? Obviously there are many regional differences
and these can be seen in many languages. Differences in pronunciation
or the sounds people make are often referred to as accent, whereas
differences in word choices and grammar are referred to as dialects.
For example in British English, someone in London might say “It’s very
dirty” but the same idea could be expressed as “Tha’s right mucky” in
Yorkshire, or “It’s hacky” in Teeside (Stockwell, 2002).

However differences within a single language are not limited
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to regional variation, and researchers have shown how people within
a certain society may also use language differently depending on
their social class, gender, age and race or ethnicity. For example,
in Japanese generally only women, (or men trying to sound like
women) would use “kashira” at the end of their sentences. From the
sociolinguist’s point of view all forms of language used are equally
valid and “correct”, however in most societies, certain varieties
are considered to have more prestige than others and this leads to
evaluative statements about certain varieties, such as British Received
Pronunciation being “proper” English, or American English being
“better” than Singaporean English, or someone with a dialect from
the south of the USA sounding “less intelligent” than someone with a
dialect from the north. Sociolinguists will never make such evaluations
themselves but they will be very interested in how and why people

make those evaluations.

2) How do you use your language?

Sociolinguists also show that language is not always used
in the same way in every situation. The way language is used may
vary according to the circumstances you are in and the person you
are talking to. A simple way to grasp this idea is to consider how you
use your language. For example, if you see your friend on the street,
you will probably greet her by saying something like “Hi, Jane”.
However, if you send an email to that friend you might just write
“Jane” or in a letter you might write “Dear Jane”. Therefore, the
words and expressions you use may differ according to the mode of
communication (spoken, written, email, etc.) you choose.

Language is also used differently depending on where you are
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and what you are doing. For example, special words and expressions
may be used by people with a particular job or interest. People familiar
with computers, for instance, will understand words such as “hacking”,
“defragging” and “surfing the net” , while pilots will use expressions
such as “roger” and “sierra whiskey foxtrot”. These special varieties,
often described as jargon, are referred to as register in sociolinguistics.
Furthermore, the same person may use different registers when at
home or at work. In other words, the type of language used may differ
depending on the domain where it is used. People may even choose a
completely different language to communicate in different situations or
for different purposes, a process referred to as code-switching.

The type of language used may also be different depending
on the relationship you have with the person you are speaking to.
For example, a Japanese student meeting his friends in the morning
might say “ohayo” or “uss” but the same student would most probably
say “ohayo gozaimasu” to his teacher. Thus, it can be seen that
people use different levels of formality depending on whom they are
communicating with; more casual language with friends and more
formal language with people they consider to be of higher status. In
sociolinguistics, this type of variation is referred to as style and the
concept is closely related to another theme of sociolinguistics and
pragmatics, politeness, which examines the ways language is used to
show a person’s relationship with others.

Language may also be used differently towards different
types of people. For example, people often use special words, such
as “handie” (hand) and “doggie” (dog) and speak in a higher pitched
voice when talking to babies and small children. This register, called
baby talk or motherese in the past, is now more commonly referred

to as child directed language. Similarly, people may speak more



84

slowly and use simpler grammatical constructions when speaking
to foreigners: a register known as foreigner talk. People’s attitudes
also govern the way they use language towards certain people and
research into accommodation theory has shown how people make
their pronunciation and way of speaking similar to the person they are
talking to if they like that person. On the other hand, they may use
different pronunciation and a different way of speaking if they do not
like that person. Negative attitudes also obviously play a role when

people use sexist, racist and ageist language.

3) Communicating with people from different language backgrounds

Another major theme within sociolinguistics is the analysis
of how people from different language backgrounds communicate
with each other, an aspect that overlaps considerably with the field
of psychology called intercultural communication. It has been
widely reported that depending on their culture, people communicate
in different ways. For instance, it has been shown that people
from different cultures use their bodies and faces in different ways
when they communicate, a concept referred to as non-verbal
communication. Also, people from certain cultures generally express
their intentions and wishes more directly than others. Thus, if an
Israeli wants the window to be opened he or she might say something
along the lines of “Open the window”, whereas an American might say,
“Would you open the window please” and a Japanese person might
not mention the window at all but say something much more indirect,
such as “It’s cold in here, isn’t it?” In each of their native cultures these
expressions will sound perfectly appropriate and polite but if translated

literally into another language they could seem impolite, strange or
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may not even be understood at all. Much research on this topic has
been conducted in the field of cross-cultural pragmatics and it
has been found that depending on their culture people use language
to show friendliness, politeness, sincerity, disapproval, anger etc. in
often very different ways. Thus, if people rely on literal translations
of expressions from their own languages when speaking a foreign
language, they are likely to be misunderstood.

Some of these issues have been taken up by researchers in
language education. In the past foreign or second language educators
used the way native speakers communicate with each other as the
ideal model for designing language learning programmes. Thus, in the
past many language programmes focused on the pronunciation and
communication patterns of native speakers. However, research into
contact situations, situations where people from different linguistic
backgrounds interact with each other, has found that native speakers
may communicate in very different ways when interacting with non-
native speakers. In addition to the use of foreigner talk, they may
talk about different topics, ignore usual politeness conventions and
expect non-native speakers to use their language in a particular
way (not using slang for example). As a result, some recent language
programmes have tried to teach students in preparation for contact
situations, rather than native speaker situations. Furthermore, the
very notion of categorizing language users as native speakers and
non-native speakers has been criticized because these categories don’t
actually apply to language proficiency. For example, even if someone
whose first language is Japanese has a much broader vocabulary
and a better command of formal English than many so-called ‘native
speakers’, they probably will never be regarded as a native speaker. In

addition, the majority of people who learn English in the world today
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will be more likely to use it with other non-native speakers as a lingua

franca rather than with native speakers.

4) How do researchers analyse language?

Sociolinguists carry out their research in a variety of ways.
Many sociolinguists conduct large-scale surveys in order to collect
substantial quantities of data concerning a specific feature of language,
such as the pronunciation of a certain word or sound, which can then
be analysed statistically. Through this method it is possible to see how
many people actually use that feature of language and whether that
feature is representative of the language of a particular group of people.
One way of collecting this kind of data is through the sociolinguistic
interview, where the researcher talks to the interviewee and tries to
get samples of different kinds of speech. Fieldwork is also used by
researchers who want to collect samples of language within context and
can include the covert collection of responses to particular questions
or requests. In addition, questionnaires are used to gather speakers’
attitudes towards language.

Another way that sociolinguists analyse language is to look
at longer pieces of naturally occurring language (either written or
recorded) in context, a method that is broadly termed discourse
analysis. As this type of analysis can clearly be used to analyse
any part of language the range of research conducted in this field
is immense and many of the major themes of sociolinguistics
mentioned above have been approached in this way. One method,
called conversation analysis, examines the underlying structure of
conversations. For instance, utterances often come in pairs, such as

one person’s greeting followed by another person’s greeting, a question
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followed by an answer, an offer followed by either an acceptance or
rejection. Conversation analysis also looks at the ways in which people
take turns in conversation and has shown that there are particular
places in conversations, often marked by a slight pause, that make it
easy for other speakers to take their turn.

Another method within discourse analysis, called the
ethnography of communication, also examines the structure
of conversations and written language, but in a different way: by
analysing speakers’ use of language as a pattern of behaviour within a
broader context. For example, one student in a science class wanting
to use another student’s calculator might say, “Can I borrow your
calculator?” In this way the student is using words to do something
(make a request), which can be described as a speech act. However,
in many cases the process of making a request does not necessarily
start with a speech act itself. Often people will say things beforehand
that lead into the request. For example, the student wanting to borrow
the calculator might say something like, “Have you finished?”, or “I
forgot my calculator today” before launching into the actual request.
Also a request does not actually end until it is recognised by the other
person, so the student with the calculator is likely to reply, perhaps
accepting by saying “Sure”, or adding a condition such as “But I'll need
it back in 5 minutes”. Therefore, all these other utterances (which may
also be speech acts) are included in the wider sequence of “trying to
borrow someone’s calculator” , which can be described as a speech
event. Going one step further “trying to borrow someone’s calculator”
is only one speech event within the broader speech situation of the
science class, which will contain many other speech events, such as

» «

“the teacher’s explanation” “students’ question time” and “the opening

and closing” of the class. Therefore, the ethnography of communication
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shows that it is often necessary to look at language within its wider
context to understand how people use it.

Another method used within discourse analysis is interactional
sociolinguistics, which looks at the spoken discourse between people
of different ethnicities and nationalities. It has been found that there
are certain contextualization cues, such as the intonation, rhythm,
timing and volume of an utterance or set phrases, that show how a
speaker wants his or her utterance to be understood. Therefore, if a
mother, speaking to her child who is about to go out in the rain, says
“Where are your boots?” without rising intonation at the end, she is
not likely to be asking the child the physical location of her boots but
rather indirectly telling her to put her boots on. However, people from
different ethnic or language backgrounds often do not share the same
cues so they often misinterpret each other’s meanings, a phenomenon
referred to by Gumperz as crosstalk.

Finally, critical discourse analysis is concerned with the way
in which ideology is represented in language and deals with issues of
power, social control and manipulation. For example, it looks at how
racism, sexism and political ideology are conveyed through language,
often covertly, in the media, and how institutions control what will
be written or talked about. Thus, if a history book states “the Vikings
were addicted to drink, gluttony and women”, it shows that the author
is only talking about men when he uses the word “Vikings” and is not

considering the other half of the population that were female.

As can be seen above, sociolinguistics is a very broad
multidisciplinary field that can be approached in a variety of ways.
The following resources should help you to learn more about the

particular areas of sociolinguistics you are interested in.
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Recommended Reading

1. General introductory textbooks
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Holmes, J. (2001). An introduction to sociolinguistics, second edition. Harlow:
Longman.

Kramsch, C. (1998). Language and culture. Oxford: Oxford University Press.

Romaine, S. (2000). Language in society: An introduction to sociolinguistics
(2nd edition). Oxford; New York: Oxford University Press.

HIEG - %aBC - FINIES - 227068 (1992) THE2FEY] 585

Scollon, R & Scollon, S.W.(1995). Intercultural communication: A discourse
approach. Oxford: Blackwell.

Stockwell, P. (2002). Sociolinguistics: A resource book for students. London:
Routledge.

Wardhaugh, R. (2002). An introduction to sociolinguistics (4th edition).
Malden: Blackwell.

2. More specialized texts

Coates, J. (2003). Men talk. Malden; Oxford: Blackwell.

This book addresses the issue of language and gender by examining how
men speak.

Cutting, J. (2002). Pragmatics and discourse: A resource book for students.
London: Routledge. This book provides a very clear introduction to the
branch of discourse analysis that deals with the socio-cultural meanings
of language use. As well as providing definitions of the key concepts the
author gives many examples from real language use and includes excerpts
from famous researchers’ work.

Duranti, A. (1997). Linguistic Anthropology. Cambridge: Cambridge

University Press. This very detailed book analyses the relationship
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between language and culture in depth.

Gumperz, J. (1982). Discourse Strategies. Cambridge; New York:
Cambridge University Press. The key concepts behind interactional
sociolinguistics, such as contextualization cues, are introduced here with
examples.

RAFEL 2 ) 2 b7 - JEIEE (i) (2009) A SEREFZSADLZDIC]
A EALE This book gives an overview of lingua franca research and
gives case studies of some of the languages commonly used as lingua franca
around the world.

BN (1999) 74 23— 2 —#&EE0fk D s 3itAR—] <ALBHIR
This is a general introduction to discourse analysis, which includes
chapters on non-verbal communication, accommodation theory,
register and style.

Jenkins, J. (2003). World Englishes: A resource book for students. London:
Routledge. This is a general introduction to the different types of
English used around the world, including a section on English as an
international language.

Kiesling, S.F. & Paulston, C.B. (Eds.) (2005). Intercultural discourse and
communication: The essential readings. Oxford: Blackwell. This is a
collection of journal articles and extracts from the most important research
conducted in intercultural communication approached from the
perspective of discourse analysis.

Nekvapil, J. & T. Sherman (Eds.) (2009). Language management in contact
situations: Perspectives from three continents. Frankfurt am Main:
Peter Lang. This book presents some of the latest research into contact
situations. A variety of case studies are presented from Europe, Japan and
Australia.

Paulston, C.B. & Tucker, G.R. (2003). Sociolinguistics: The essential readings.
Oxford: Blackwell. This is a collection of journal articles and extracts from

the most important research conducted in sociolinguistics.
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Piller, I. (2011). Intercultural communication: a critical approach. Edinburgh:
Edinburgh University Press. This book presents a criticism of psychology-based
intercultural communication research and shows how sociolinguistics
research can greatly improve our understanding of the field.

2T ANT == 1V, (1982) HEANED I 2 =7 =2 3 V] BUEHE
This is a general introduction to intercultural contact situations from
the viewpoint of sociolinguistics.

AT ==, LV, (1995) [HiLWHABEZREO=0IZ] KiEHEHIE
This book introduces a new approach to language teaching that
incorporates sociolinguistic theory and the concept of the contact
situation.

A2 b == 1V, BHiEHE () (2002) [SEMEOTE—SESY - BHA
B HARBEE DS AD0IZ—] < ALBHIM
This is a very clear introduction to the methodology used by researchers
in sociolinguistics and discourse analysis. It includes a large section where
actual researchers explain how they collected their own data.

Samovar, L.A & Porter, R.E. (Eds.) (2003). Intercultural communication: A
reader (10th edition). Belmont: Wadsworth Publishing Company. This is
a very broad introduction to the field of intercultural communication,
mainly from the position of social psychology although there are some
sections that also deal with language.

Schiffrin, D., Tannen, D. & Hamilton, H. (Eds.). (2003). The handbook of
discourse analysis. Oxford: Blackwell. This is a collection of articles written
by many of the leading researchers in the field of discourse analysis. A
very wide range of topics are covered, ranging from discourse and racism,
the language of medicine and discourse and conflict, to discourse in
language teaching.

Singh, I. & Stilwell Peccei, J. (Eds.) (2004). Language, Society and Power
(2nd edition). London, New York: Routledge. This book introduces some of

the themes in critical discourse analysis by examining how language
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is used in society and its relation to power. It addresses topics such as
language and politics, language and the media, language and gender and
language and ethnicity.

Spencer-Oatey, H. (Ed.) (2000). Culturally speaking: Managing rapport
through talk across cultures. London: Continuum. This is a collection of
articles that examine the language used in a variety of intercultural
contact situations.

Tannen, D. (1990). You Just Don’t Understand: Women and Men in
Conversation. New York: Ballantine. This is a very readable introduction to
the topic of language and gender.

Wierzbicka, A. (2003). Cross-cultural pragmatics (2nd edition). Berlin:
Mouton de Gruyter. This book introduces some of the key concepts in

cross-cultural pragmatics with examples from many different languages.
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Some of my readers may be inclined to think this event unnatural.

However, the fact is true, and, perhaps, may be sufficiently accounted for,

but suggesting that Jones probably thought one woman better than none, and

Molly as probably imagined two men to be better than one. (Henry Fielding,
Penguin Books, 1985, p.239-240)
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Recent UK Cinema

John Williams

The nineteen nineties saw a resurgence of optimism in British
cinema and the decade produced a series of uplifting films that were
artistically and commercially succesful, both within the UK and
overseas. The best films of the decade depicted a society in positive flux,
a softening of class divisions, a new embracing of ethnic and sexual
minorities, the emergence of a cheeky, ironic youth culture and Britain’s
own answer to Quentin Tarantino, in Guy Ritchie.

The list of outstanding British films from the mid-nineties to the
beginning of the new decade was quite astonishing: Billy Eliot, The Full
Monty, Trainspotting, Human Traffic, Lock, Stock and Two Smoking Barrels, East
is East, Bend it Like Beckham, just to name a few. The exuberant ending
of The Full Monty and the symbolic transformation of the protagonist
in Billy Eliot in particular perfectly captured the optimism and the
transformative message of the New Labor government, and there was a
feeling that the “ugly duckling” UK of the 70’s and early eighties might
just become a swan again.

This all changed after September 11" 2001 as the previously
buoyant Labor government embarked on disastrous and morally
hazy wars in Afghanistan and Iraq. These would eventually lead to
another terrorist attack in the UK itself, to a complete undermining
of public faith in the honesty of the government, a renewal of hostility
to outsiders, and particularly British Asians (who had begun to be
portrayed in a positive light in East is East and Bend it Like Beckham), a
massive increase in public surveillance, and finally the return of the

Conservative party to power. One of the first initiatives of the new Tory
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government was to dismantle the UK Film Council, which, despite
much criticism had obviously been responsible for many of the hit
movies of the eighties.

Despite the overall negative trends a new generation of
filmmakers emerged or matured in the decade after 2001 and their
work, though not often commercially successful reflects or reflects on
the “shrinking” of British optimism, the disappearance of safe public
space and the underlying angst produced by protracted war and an
official discourse of fear. The films are less “ideological” than the
kitchen sink films of the sixties and the films of Ken Loach, but they
are also “political” in a new kind of way, commenting on the dissolution
of community and identity in a globalized, atomized, commercialized
Britain.

First and foremost amongst the new talents (though he had been
active in the eighties too) was Shane Meadows, a Nottingham based
director, who deliberately avoids stepping beyond the boundaries of
his own home town in almost all of his films. In this contained world,
working with non-professional actors, Meadows’ work has always
been about young men in a violent, drab working class and middle
class world, but his films have recently began to reflect much more on
general tendencies in British society, without ever losing their focus
and rootedness in the world he knows. Perhaps his most accomplished
work to date, This is England, is both a dismantling of “nostalgia” and a
savage attack on nationalism and war, in the guise of a coming of age
story about a gawky young boy who joins a gang of skinheads on the
fringes of the racist National Front party, after his father is killed in
the Falklands War.

Although the film is set in the nineteen eighties and could quite
easily have even been made in the eighties, This is England is both lyrical

and subversive in many ways. The largely sympathetic portrayal of the
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skinhead gang (in the sense that we understand that they are choosing
this ideology because they have no place in the world they inhabit), the
lyrical interludes, the gentle use of music and humor, make this a film
not just about a certain time and place, but a much more timeless piece
of cinema. But most strikingly the film resonates beyond its small,
specific place and time, when set in the context of the ongoing wars
in Afghanistan and Iraq. This is England begins and ends with grainy
footage of British soldiers piling up dead bodies in the bleak landscape
of the Falklands, and its closing image is of the central character, the
boy, hurling the flag of St. George into the sea.

Andrea Arnold is another director who restricts her gaze to
specific locales, both in her debut feature Red Road, set on a bleak
council estate, in the new “Surveillance Britain” and in Fish Tank her
second feature. In Fish Tank, Mia, a young working class girl, begins a
dangerous relationship with her mother’s new boyfriend, which leads
her ultimately to leave home and set off with a group of “travelers”
for Wales. Arnold has been likened to Ken Loach, and it is true that
her work has the same rootedness in working class reality, but unlike
Loach her films do not seem to be structured around any ideological
critique. Politics is highly personalized and solutions to social problems
also come in little moments of personal revolt and decision. It is also
interesting that the characters take flight, to Spain in Lynne Ramsey’s
Morvern Caller, and to Wales in Fish Tank.

Social space on screen has changed too. Where previously many
British films were set in the work place, the home and the pub, the
new British films often find their characters in “limbo spaces” and “no
man’s lands” — waste grounds, cul de sacs, marshlands and other in-
between spaces. It is as if the stable space of the nation had suddenly
dissolved and the characters have been thrown back into a world that

is insecure, dangerous and lacking in social rules. When the heroine
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of Fish Tank breaks into her lover’s house it is only to urinate on his
carpet, before abducting his daughter and nearly drowning her in a
nearby marshland. Arnold restrains her heroine, and the murder does
not happen, but there is a gnawing, underlying sense that it could have
happened and that what permits the moral emptiness of the film is the
moral emptiness of the society in general.

Pavel Paweloski’s characters also inhabit limbo spaces, and they
also manage to snatch a personal redemption from their worlds through
acts of generosity or spontaneous rebellion. Both in The Last Resort, set
in a refugee centre in Brighton and in My Summer of Love, Pawelowski
depicts characters at odds with savage absurdity of their social rootless-
ness and the breakdown of social order. Again, as in the works of Lynne
Ramsey and Andrea Arnold, the characters are able to escape or change
their worlds, but only in a personal way.

The above films and filmmakers all fall into the category of
“art-house” and many of them were funded by New Cinema Fund, the
section of the UK film council set up to promote new voices and new
talents, with the participation of Regional Film Funds, but also often
with some European component in the funding. As a general trend
these films had strong regional settings, multi-cultural elements and
an interest in outsider characters. Although all these films appear to
be “apolitical,” even the seemingly political This is England, it is rather
that their critique of contemporary UK society has moved beyond the
“ideological” positions of directors like Ken Loach and approach a kind
of personal politics of opposition, embodied in the defiant siding with
misfits and outsiders that acts as a mirror on the emptiness of official
space and official discourse.

In style and tone these films seem much more like the early
works of Milos Forman, and they also seem linked also to the works of

European “critical filmmakers” such as the Dardenne Brothers, Laurent
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Cantent, Lucas Moodyson and too Korean and Japanese filmmakers
such as Hirokazu Koreeda and Lee Chang-Dong.

But intelligent and disturbing insights into the effects of war,
mass-surveillance, and mass-consumption were not confined to art-
house film. Horror films made a come back after 2001 and the new
batch of horror films had the same political sub-texts as the American
horror films that were spawned by the Vietnam War. Danny Boyle’s
28 Days Later is a Zombie movie that both pays homage to Romero’s
originals, but also adds a specific critique of the military, who want to
control the Zombies and use them for their own purposes. The eerie
menace of the early Zombies is speeded up in Boyle’s film, so that the
Zombies actually attack at a run. The speeded-up Zombies could easily
be read as a metaphor for the accelerated menace of the new post 9.11
world of dread, but the protective military are as much of a menace as
the Zombies themselves. The central characters do not know who to
trust at all in this strange new world.

In Eden Lake, feral youths attack a middle-class couple in a waste-
land forest that is slated to be developed into a gated community. The
initial mild taunting escalates slowly and realistically into torture,
humiliation, mutilation and murder, captured on cell phones. The
reference to events in Guantanamo Bay is obvious and deliberate. When
the woman survives and stumbles into a garden party in the nearby
town, she finds that the children’s parents are as out of control as their
kids. Eden Lake, though apparently a very simple horror movie, captures
the double-angst of the Zeitgeist, the widening gap between the classes
and the knock-on effects of a prolonged and seemingly absurd war. The
closing image of the film shows the main antagonist, the murderous
leader of the gang, staring at himself in a mirror, wearing shades.
The monster is no longer “out there,” but at home in the suburban

bathroom.



Recent UK Cinema 135

Even the Period or “Heritage” films of the decade seemed to
become infected by the general sense of uncertainty and disillusionment.
In Atonement the only way that the film offers the audience to pick up
the broken fragments of the war (in this case the Second World War)
is through an obvious lie. The film begins with a sense of hope and
expectation, but defies our expectations by unraveling all of the possible
and probable happy outcomes and revealing that the only happy
ending given to us is actually a lie. This mistrust of narrative and of
the dominant narrative that surrounds all British wars (that sacrifice
is necessary and redemptive) reflects the mistrust of government and
public discourse after it was revealed that the government had misled
and misinformed the public about the reasons for going to war, by
“sexing up” a report about Weapons of Mass Destruction that never
appeared.

In conclusion, the UK cinema of the first decade of the 21°
century appeared to be as vibrant as that of the previous decade,
despite its generally downbeat tone and lack of ideological vision.
However, the future of UK cinema is now far from clear, as the UK Film
Council has been abolished, and there is much uncertainty about the
body that will replace it. Regional film funds are also being cut, and the
European funding that was often the last slice of the financing cake for
UK films is also shrinking. Digital screens have also not necessarily
helped independent filmmakers as there are still many economic
systems in place such as the “Digital Print Fee” that make it hard for
the smaller films to get broader distribution. Sadly too, UK audiences
are not flocking to see the new films. The list of top ten box office films
for most years since 2001 consisted of the usual Hollywood Blockbuster

fare.
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I. RELE
Australian Studies
Michael G. Jacques

(1) Introduction

The systematic study of Australian culture and society has
started only relatively recently. In the last four decades Australian
Studies has boomed, inside and outside Australia. It has different
emphases in anglophone and non-anglophone countries and different
institutional bases. It has also grown and changed over this period,
becoming increasingly involved in post colonial and postmodern kinds
of pluralism. There is still a lively debate about what Australian
Studies (or studies) is, which approaches are most productive, and
what material should be taught. At one time, history and literature
dominated the discussions about Australia. It has been widely
assumed that to understand people’s current behaviour entails
examining the history of how they have behaved in the past. Similarly,
to see if people have anything distinctive to say, one must study their
literature. Australian Studies has particularly strong connections
with university departments of English, History and Social Sciences; it
has offered them interdisciplinary outreach. Many Australian Studies
courses are cross-disciplinary in approach and attempt to analyze
significant foci of cultural change, such as those involved in the Mabo
decision, the move to a republic, multiculturalism, feminization of
the work place, Australia in the context of its Asia-Pacific setting,
definitions of the nation and national identity, globalization and
national identity, women and national identity. These are some of the

key issues around which researchers in the field of Australian Studies
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have pursued the question of national identity—which is, in other
terms, the question of the nature of Australian society and culture.
Australian Studies explores and analyses changing models as well
as static national images. Recently, attention to the transnational
forces that are influencing and shaping the nation is leading to a

transnational Australian studies.

(2) Defining Australia—a cross-disciplinary approach

There is a problem in defining Australia and what it means
to be an Australian. Focusing on how Australia and its people have
been talked about, one must consider some key concepts in both the
Humanities (for example, history, literary studies) and the Social
Sciences (for example, anthropology, sociology): concepts such as nation,
nationalism, race, gender and myth. This knowledge will be helpful
in analyzing issues and debates in Australian Studies. The question:
How can we define Australia? gives rise to a series of related questions,
including:

Does ‘Australia’ mean ‘the nation’?; Where does the idea of ‘a
nation’ come from? (history of ideas); How can ‘Australia’ be
differentiated from other nations—both the ‘parent’ societies of Europe,
and other regions of European settlement like Canada or New Zealand?
(history, economics and comparative studies); Where do Australian
social and cultural institutions come from, and do they function in ways
unique to Australia? (political science, sociology, literary and media
studies); Is Australia best understood in terms of what is unique to the
country? (geography, environmental studies); Can Australia be
understood in terms of the myths and images generated there? Is there
an ‘Australian legend’ ? (history of ideas, history, literary studies); Who

are the ‘Australian’ people? (histories of indigenous peoples,
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immigration, settlement, the debate on multiculturalism); In what
ways is contemporary Australian society like and unlike societies of
similar countries? (sociology, social studies, economics)."

Attempts to answer these questions draw attention to the
practical applications of the methods of history, political science,
literary studies, sociology, geography and other disciplines. It also
highlights the central concerns that generated these disciplines in the
first place: How are societies formed? How are they maintained? How
do they evolve? How are institutions developed? Rather than focusing
on Australia in isolation, “Australian studies is best conceived as a
mode of regional, transnational or global studies...having Australia
take its place, naturally, in the frameworks of comparative and cross-

»2

disciplinary understanding.”” How does the Australian experience
provide new insights and understandings for key contemporary
international debates around multiculturalism, citizenship,
globalization and national identity; reconciliation with indigenous
people; history debates and national identity; global warming and
environmental issues including the use of natural resources; nuclear
technology and clean nuclear energy generation, the safe storage of

nuclear waste materials; Australia in Asia to ‘Asia in Australia’;

implications of the Australia-U.S.A. alliance.

(3) Images and ‘national identity’

As a ‘new’—settler and immigrant—society in a land first
occupied by another culture, Australia will arguably have an extreme
case of ‘identity crisis’. Although the source of images of national
identity will often be found in the realm of myth and legend rather
than in fact, such images have real effects and consequences in

government policy, in culture, and in the day-to-day lives of the nation’s
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citizens. It is therefore necessary to understand and question how these
images came about, who circulates these images and for what reasons.
Images of national identity are ‘inventions’ and often have little to do
with reality. National identity is not something fixed in time and place.
Rather it is something that is made in the process of questing for it.
There are no right or true answers to such questions as ‘What is the
real Australia?, nor any single or final answer to the question of what
it means to be an ‘Australian’. But there are processes of cultural
production through which versions of Australia are arrived at, and
academic inquiry should alert us to these. As Richard White suggests:
“When we look at ideas about national identity, we need to ask, not
whether they are true or false, but what their function is, whose
creation they are, and whose interests they serve.”’ We also need to ask
who is included and who excluded by the familiar images of national
identity? Where do the images come from—who produces them? How
have they changed over time? Are there different, even contradictory

images present together? What groups identify with what images?

(4) Concluding Remarks

Paradoxically, the uncertainty about identity (who we are) is a
strength. The ‘identity crisis’ of ‘Australians’ will continue—especially
the debate about it. It is in the nature of ‘new’ societies such as
Australia to demand a degree of self-conscious attention to national,
institutional and cultural formation not common in ‘traditional’
societies. Settler societies like Australia are forced to make choices
about issues crucial to the nature of culture and society: how to relate
to indigenous peoples and a ‘strange’ environment; what to retain,
reject or adapt from parent cultures—the experience of a long colonial

period of British economic, social, cultural and political influence.* This
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problem-oriented approach in pursuing Australian Studies should
produce not only knowledge about Australia, but also an appreciation
of some of the academic concerns and key concepts in both the
Humanities and the Social Sciences.

The recent reframing of Australian studies involves a deep paradigm
shift toward a boundary-crossing knowledge approach which results in a
transnational Australian studies. This approach does not deny the role and
place of the nation/nation’s structures but rather “opens up the ways in
which it is constituted by the transnational forces that transect it and

shape both its internal structures and external boundaries.”’
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Indian Studies

Francis Britto

1. Introduction

India has existed as an independent country since 1947 and as
a democratic republic since 1950, but until recently there has hardly
been any significant news about India’s progress or prosperity in the
mass media. On the rare occasions when India made it to the news, it
appeared as a country of chronic poverty, abounding in sacred cows,
begging urchins, and naked sadhus. Other ‘interesting bits’ of news
about India often concerned caste discrimination, widow-burning,
religious violence, and nuclear tests.

During the past four or five years, however, there has been
a complete turn around (see Luce, 2006). Nowadays news about
India’s prospering economy and India’s potential to become a global
superpower appears frequently in the media around the world.
The current rate of India’s economic growth is said to be about 9%,
surpassing that of many other developing countries and edging closer
to China’s. India is in the news also because of its recent admission to
the exclusive nuclear club, signaled by the nuclear deal it worked out
with the United States in 2006. It is said that this Indo-US agreement
will enable India to meet its energy needs with nuclear resources.
India’s space explorations, call centers, IT skills, medical know-how,
and competence in English too have made it a country of importance.

Given such drastic turn of events, the once ignored India
suddenly finds itself the object of international scrutiny. Whether India

will indeed become a superpower is a moot question, but at least for
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now there is no denying that it is one of the most-watched countries.
There has, therefore, never been a more appropriate time than now to
do Indian Studies.

2. India in a nutshell

Although shown in maps as one country, India is actually a
federation of 35 near-autonomous administrative units bound by the
Constitution of India. Many of these units are called states. Each state
is like a country, with its own government, official language, culture,
and customs. India hosts more than 1,500 languages, almost all the
major religions of the world, and a variety of racial/ethnic groups
(see Britto, 1989). Its history spans more than 5,000 years, beginning
with the Indus Valley Civilization, and passing through the glorious
periods of Aryan and Islamic civilizations and the ignominious periods
of colonization and exploitation by foreign powers (see Basham, 1967;
Keay, 2000; Sen, 2005). Indians may be white, dark, black, brown, or
yellow; they may eat with hand or a fork; they may sleep in palaces or
on sidewalks; they may own international corporations or beg on the
street; they may be Nobel laureates or illiterates.

India, in brief, is a miniature of the world with as much diversity
as there is among humans of different nations. If Japan is unique
because of its homogeneity, India is unique because of its heterogeneity.
Whether it is a matter of race, religion, culture, philosophy, language,
or way of life, India is so varied that it would be presumptuous to

generalize. As Professor Wolpert (1991:1) says,
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. nothing is ‘obviously true’ of India as a whole. Every
generalization [about India] . . . could be disproved with
evidence to the contrary from India itself. Nor is anything
‘Indian’ ever quite as simple as it seems. Each reality is but a
facet of India’s infinity of experience, a thread drawn from the
seamless sari of her history, a glimpse behind the many veils of
her maya-world of illusion.

To the Japanese, who feel proud to say that they all speak the
same language, belong to the same race, practice the same religions,
and possess similar physical features, India may strike as a country
whose complexity is beyond comprehension and credibility.

India has a wealth of artistic and architectural treasures such
as the Ajanta cave paintings, the Taj Mahal, and the Rameshwaram
temple with 1000 pillars. It has had a reputation since ancient
times for its tasty spices, precious metals, exquisite jewelry, fantastic
fables, and philosophical ponderings (see Basham, 1967). India is
credited with the discovery of zero, the concept that has made modern
mathematics, science, and computer technology possible. The so-called
Arabic numerals, chess (shogi), and backgammon too are said to have
originated in India. In Japan and the West, currently there is great
interest in Indian Yoga, Indian ways of meditation, Bollywood movies,
traditional Indian dances, and Indian music.

India faces many problems related to poverty, communal
violence, illiteracy, and discrimination (see Varma, 2006), but it has
remained a democratic country, advancing forward slowly and steadily.
With its consistent economic growth for the past several years, India is

looking forward to a brighter future and a more assertive global role.
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3. India and Japan

India’s link with Japan goes back to at least the 5% century AD,
when Buddhism, the Indian-born religion, entered Japan. With the
spread of Buddhism, Sanskrit, Indian gods, Indian religious practices,
Indian techniques of meditation, and Indian philosophical concepts
have seeped into Japan. Until recently, though, India’s contact with
Japan was, apart from the Buddhist connection, mostly superficial
since India was economically a closed country. With the upturn of the
Indian economy and India’s current open-door policy, however, Japan
and India have become more intimate allies.

In December 2006, the Indian Prime Minister Manmohan Singh
visited Japan and held several high level talks with the Japanese
Prime Minister Shinzo Abe and other government officials. It was
a great occasion for India and Japan to deepen their friendship and
resolve to work closely together. The Joint Statement towards Japan-
India Strategic and Global Partnership, issued by the two Prime
Ministers on December 15, 2006, mentions numerous steps that
the two countries will take in order to realize their vision of global
partnership (see Abe & Singh, 2006).

For example, with a view to boosting Japanese studies in India,
the accord states, “The Governments of Japan and India will work
together to promote Japanese language studies in India, with a target
of 30,000 learners at different levels by the year 2010.” The two leaders
designate the year 2007 as the “Japan-India Tourism Exchange Year”
and encourage the concerned Ministries of each country to carry out
promotional activities for tourism exchanges. As regards financial
investments, the document asserts: “The Japanese side welcomes

Indian investments in Japan. The two sides will coordinate to facilitate
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their location and activities in the country. Recognising the competitive
advantage of India in software development and IT-enabled services,
the two sides will also work together to facilitate the functioning of
Indian companies in this field in Japan.”

Another exciting proposal that the two leaders have made is
“to explore the idea of re-development of Nalanda as a major centre
of learning with the establishment of an international unsiversity
on the basis of regional cooperation.” Nalanda, near Patna, India, is
well-known for its outstanding residential university that flourished
between the 5* and 12% centuries. Nalanda University was famous
for Buddhist learning, but it accommodated other religions such as
Hinduism and Jainism as well, making it a center of ecumenism and
religious harmony. In this age of religious clashes in different parts
of the world, re-developing Nalanda could contribute greatly to world
peace. The Joint Statement also deals with numerous other proposals
related to cooperation in civil aviation, establishment of sister cities,
economic partnership, and disaster management.

In this climate of deepening friendship between the two
countries, studying about India may be of national importance to the
Japanese just as studying about Japan is of national importance to the

Indians.

4. India and the DES curriculum

As a student of DES (the Department of English Studies),
you may be aware that you can take Asian Studies, Linguistics,
International Relations, British Studies, or any of a variety of other
academic fields as your area of minor specialization. The study of

India fits nicely into this DES curriculum as it relates to several of the
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specializations offered.

First, being an Asian country and second in population only
to the other Asian giant, China, India is a country of importance to
all those who wish to specialize in International Relations or Asian
Studies. Given its current economic growth and increasing population,
India is projected to overtake several ‘advanced’countries as an
economic superpower and even China in population. Neither Asian
Studies nor International Relations can afford to ignore India.

Second, India is one of the most sought-after regions for
linguistic studies, since it contains more than a thousand languages
and countless dialects. If your area of specialization is ‘language and
communication’ or ‘linguistics,” you will find that studying about
India is very helpful for understanding various issues in these fields.
In particular, if you are interested in sociolinguistics, intercultural
communication, language planning, or bilingualism, India is the place
to investigate since it offers abundant data related to these issues (see
Britto 1989; 1990).

Third, no other country has as many non-native speakers of
English as India. According to Braj Kachru (2005, p.15), who bases his
estimate on an India Today survey, there are “333 million Indians who
possess varying degrees of bilingual competence in Indian English.”
India produces a large number of English periodicals, journals,
newspapers, and books (cf. Britto 1990; 2003); and Indian writers,
such as R. K. Narayan, Salman Rushdie, Vikram Seth, Arundhati
Roy, and Mulk Raj Anand, have won literary awards and plaudits for
their English writing. English is spoken in most parts of India, and
Indian English is heading towards linguistic autonomy. For students of
English, therefore, Indian English can be a significant area of interest.

Japan, like most other Asian countries, is interested in improving
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the English education of its citizens and has been pouring much more
money into English education than India. It is worth investigating
why English education is more successful in India than in Japan
and whether India can offer any hints for improving the standard of
English in Japan.

Currently English educators are concerned about the role of
English as a Global or International language and the many questions
it raises. For example, are English learners like the Indians and
the Japanese to be taught a pure ‘native’ variety of English or an
International variety of English (containing features of American,
British, and Australian Englishes), or their own local brand of English,
such as Indian English or Japanese English? In this discussion again,
Indian scholars like Braj Kachru play a leading role (see Kachru, 1983;
2005). So if you are interested in the future of English in Japan or in

the world, you may find studying about Indian English quite useful.

5. Beginning Indian Studies

Given the complexity of India, you may begin Indian studies by
getting a broad view of India’s history and culture, and then focusing on
specific issues that may interest you. To get a broad view, you may read
a book like Wolpert’s India (1991). It’ s a short book, but it has chapters
dealing with India’s ancient and modern history, its indigenous
religions such as Hinduism, Buddhism, and Jainism, its encounters
with foreign religions such as Islam, its socio-economic make-up, its
arts and sciences, its politics and foreign policy. Another book you
may read by way of introduction is Mahatma Gandhi’s Autobiography
(1957). This book is not only entertaining, with numerous anecdotes

of Gandhi’s foibles, but also illuminating and challenging. Gandhi
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essentially sees his life as his “experiments with truth.” He feels
convinced of many principles, such as nonviolence, but finds others
who are equally convinced of what he believes to be false. (Isn’t this
the experience of most of us?) Given this dilemma, Gandhi tries to find
ways of standing for his convictions while acknowledging the rights
of others to hold their convictions. In searching for a solution, Gandhi
probes deep into his own Hindu religion and Christianity, the religion
of his oppressors. Gandhi’s autobiography will introduce to you various
Indian customs and cultural assumptions. Since Gandhi himself won’t
want anybody to accept his ideas naively, try reading his biography
critically. Another book that you must acquire is Basham’s The Wonder
that was India (1967). This is a rather difficult and long book, but you’ll
find it an irreplaceable reference. Written objectively by a foreigner,
this book will give you a thorough introduction to Indian culture,
civilization, history, languages, religions, literature, sciences, and
arts. If you like to begin with a hilarious book, try Holy Cow, written
by an Australian journalist called Sara MacDonald (2003), about her

adventures in India.

6. Research Topics

Although you could explore deeply any of the numerous topics
related to India, as a Japanese, you might like to consider the following
ones: Creation myths in the Indian puranas and Japanese legends—
The Indian roots of Japanese Buddhism—The origin and evolution
of Mahayana Buddhism—Hindu elements in Mahayana Buddhism—
Buddhist values in ancient Tamil epics—How Hinduism absorbed
Buddhism—Cultural similarities between Indians and Japanese—Is

Tamil the root of Japanese?—How have India and Japan coped with
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foreigners and foreign influences?—Industrialization Indian-style and
Japanese-style—dJapanese feudal system and the Indian caste system
—Indian influences on Japanese culture (curry rice, Japanese chess
(shogi), Zen, Religious rites, use of Sanskrit) and vice versa—Indian
English and Japanese English—English education in India and
Japan—The sense of honor and shame in India and Japan—The role
of India in Japanese War trials—Indo—dJapanese relations since
India’s independence——Subash Chandra Bose and his encounters
with Japan—Indian attitudes toward Japan, and Japanese attitudes
toward India—Images of India in Japanese literature (e.g., Endo
Shusaku’s Fukai Kawa), and images of Japan in Indian literature—
Japanese contributions to India (e.g., in rice production, technological
knowhow)—Indian gurus (e.g., Rajneesh, Mahesh Yogi, Sai Baba,
Amma) and their influences in Japan—dJapanese and Indian views
about nuclear energy and nuclear proliferation—dJapanese attitudes
to Indian nuclear tests—Is India’s brain drain Japan’s brain gain?—
—Indian IT workers in Japan—Indian Call Centers and Japanese
companies—dJapanese businesses in India—dJapanese cultural values

in Japanese factories in India.

If you would like to concentrate on some topics specifically
Indian, you might consider the following: The origin and development
of the Gandhara art—The Wisdom literature of India—Indo-Pakistani
relations—Indian resilience in the face of crises—Gandhi’s agrarian
vs. Nehru’s industrial philosophies—Indira Gandhi as a politician—
Indian integrity and separatist movements—Roots of Indian poverty—
—Movies in India—Images of India in non-Indian movies and TV
programs (e.g., Gandhi, A Passage to India, The City of Joy, The Jewel

in the Crown, Fukai Kawa)—Images of India in Indian movies and TV
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programs (e.g., Salaam Bombay, Mississippi Masala, Water, Mutthu,
Bombay, Pathar Panchali)—Images of India in English or Japanese
novels (e.g., Freedom at Midnight, A Suitable Boy, The Raj Quartet,
Fukai Kawa)—The future of India—Can India become an economic
superpower?—Software production in India—Indian economic
liberalization and consequences—Political stability of India—Role of
the mass media in Indian politics—What holds India together?—Indian
English—Can Indian English become autonomous?—English writers
of India—India as a land of spirituality—Indian gurus and masters
(e.g., Sai Baba, Rajneesh (Osho), Maharishi Mahesh Yogi, Bal Yogi,
Krishnamurthi, Aurobindo, Ramakrishna, Vivekananda, Ramana
Maharishi, Tony de Mello, Vinoba Bhave)—Atheism and agnosticism
in India—The status of Indian women—Child labor in India—Family
planning in India—Caste in contemporary India—Voluntarism in
India—Indian taboos and superstitions—Indian prejudices and biases—
—Indian customs and practices—Indians overseas (e.g., in Australia,
New Zealand, Canada, U.S.A., U.K., Africa, Singapore, Fiji, Malaysia).

Obviously, the above topics are merely to pique your curiosity.
You can think of many others, especially by browsing through the

extensive Bibliography and Internet Resources I have listed (see 8 & 9).

7. Basic facts about India

(Unless stated otherwise, the list is based on 2001 data)
Capital: New Delhi
Exports: Farm products, textile goods, leather goods, gems, jewelry,

software services and technology, engineering goods, chemicals, etc.
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Full name: Republic of India (Parliamentary form of government
with bi-cameral legislature. A union of 28 states and 7 centrally
administered union territories.)

GNI per capita: US $1340

International dialing code: +91 * Internet domain: .in

Life Expectancy: 66.8 years [Male : 65.7 yrs, Female : 67.9 yrs]

Literacy: 74.0 per cent [Male 82%; Female 65%]

Major languages: English, Tamil, Telugu, Hindi, and about 18 other
official languages

Major religions: Hinduism (80.4%), Islam (13.4%), Christianity (2.34%),
Sikhism (1.87%), Buddhism (0.76%), Jainism (0.4%), Zoroastrianism,
Judaism, Bahaism, and other religions.

Money: Indian Rupee = ¥1.77 or US$0.02 as of July 2011

National Animal: Tiger * National Fruit: Mango * National Flower:
Lotus

Population: About 1.2 billion [Rural 70% & Urban 30%]

8. Bibliography
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D’ Cruz, Edward. India: the quest for nationhood. Bombay: Lalvani
Pub. House, 1967. [Ichigaya DS:436:D29:1967]
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Galanter, Marc. Competing equalities: law and the backward classes
in India. Berkeley: University of California Press, 1984. [Stacks
KNS:513.3:G27:1984]

Ghurye, G. S. Caste, class, and occupation. [4th ed.] Bombay: Popular
Book Depot, 1961. [Ichigaya DS:422:C3:G5:19611]

India: new dimensions of industrial growth. Oxford: Blackwell for
United Nations Industrial Development Organization, 1990. [Stacks
HC:433:1526:1990]

Kumar, Ashok. ed. Womenpower: status of women in India. New Delhi:
Gian Pub. House, 1991. [Stacks HQ:1240.5:14:W662:1991]

Kumari, Ranjana. Brides are not for burning: dowry victims in India.
London: Sangam Books, 1989. [Stacks HQ:1017:R36:1989]

Kuppuram, G. India through the ages: history, art, culture, and religion.
Delhi: Sundeep Prakashan, 1988. [Stacks DS:436:K87:1988:v.1, v.2]

Liddle, Joanna, and Rama Joshi. Daughters of independence: gender,
caste and class in India. London: Zed, 1986. [Stacks HQ:1742:153]

Paul, Madan C. Dowry and position of women in India: a study of Delhi
metropolis. New Delhi: Inter-India Publications, 1986, 1985. [Stacks
HQ:1017:P38:19861

Sharma, Brijendra Nath. Festivals of India. New Delhi: Abhinav
Publications, 1978. [Gakubu GT:4876:A2:85:1978)

Subramanian, C. R. India and the computer: a study of planned
development. New York: Oxford University Press, 1992. [Stacks
HD:9696:C63:148:1992]

Stern, Robert W. Changing India: bourgeois revolution on the
subcontinent. Cambridge: Cambridge University Press, 1993. [Stacks
DS:463:573:1993]
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Tharu, Susie, and K. Lalita. Women in India: 600 B.C. to the present.
New York: Feminist Press at CUNY, 1991. [Stacks PK:2978:E5:
W57:1991:v.1 and v. 2.]

Upadhyay, H.C. Status of women in India. New Delhi: Anmol
Publications, 1991. [Stacks HQ:1742:U63:1991:v.1 and v.2]

8.7 Prominent Indians

Balse, Mayah. Mystics and men of miracles in India. Portland: The
HaPi Press, 1976. [Gakubu BF:1434:14:B34:1976]

Gandhi, Mohandas K. An autobiography: The story of my experiments
with Truth. Boston: Beacon Press, 1957. [Stacks DS:481:G3:
A34813:1948]

Gupte, Pranay. Mother India: a political biography of Indira Gandhi.
New York: Scribner’ s, 1992. [Stacks DS:481:G23:G86:1992]

Herold, A. Ferdinan. The life of Buddha: according to the legends of
ancient India. (trans. by Paul C. Blum) Tokyo: C.E. Tuttle, 1954.
[Ichigaya BL:1470:H4:1954]

Nehru, Jawaharlal. Jawaharlal Nehru: an autobiography with musings
on recent events in India. London: Bodley Head, 1989 (1st ed. in
1936). [Stacks DS:481:N35:A3:1989]

Peare, Catherine Owens. Mahatma Gandhi, father of nonviolence. New
York: Hawthorn Books, 1969. [Stacks DS:481:G3:P42:1969]

9. Internet Resources

Modern online search tools like Google can haul for you millions
of Websites dealing with India. The following, therefore, are only a
selection to get you started. Be always sure to check with your teacher

for the teacher’s own homepage or Moodle with related resources.
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Besides the Webpages listed here, there are numerous Mailing Lists,
Discussion Forums, Newsgroups, Podcast sites, RSS sites, and Video
sites related to India. If you are interested in such things, contact your
teacher or find them using your favorite search tool.

All the following pages were retrieved on August 6, 2011.

All the newspapers of India links http://www.indiapress.org/

Ancient Indus (Valley) Civilization, The http://www.harappa.com/har/
har(0.html

Brittonia: Francis Britto’s Webpages for his students http://pweb.
cc.sophia.ac.jp/britto/ (Usually has a page dealing with India or
Indian Society, containing a number of links useful for students. Also
consult the course Moodle for additional resources.)

Constitution of India http://indiacode.nic.in/coiweb/welcome.html

Embassy of India in Japan http://www.embassyofindiajapan.org/

Feminism in India http:/www.cddc.vt.edu/feminism/indi.html

India Brand Equity Foundation http://www.ibef.org/home.aspx
(Information on Indian Economy)

India Census information http://www.censusindia.net/

India Fairs Festivals http://www.india-tourism.net/Fairs-Festivals.htm

India General FAQ http://www.mapsofindia.com/india-fags.html

India Timeline http://www.kamat.com/kalranga/timeline/timeline.htm
(Excellent Timeline, with links to related sources.)

India Virtual Library http://www.vl-site.org/india/index.html (Portal
for various pieces of info about India. Tradition and History, Travel
and Tourism, Modern Media, Politics, Social Issues, etc.)

Indian Express http:/www.indianexpress.com/ (A famous newspaper of
India)

Indian Ministry of Tourism http://www.tourisminindia.com/
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Indian Movie World http://news.bbc.co.uk/cbbcnews/hi/find_out/
guides/2003/ bollywood/ (BBC’s Introduction to Bollywood, the Indian
Movie World)

Indian Movies at UpperStall http://www.upperstall.com/ (All about
Indian movies, actors, etc.)

Indian Topics in New York Times http://topics.nytimes.com/top/news/
international/ countriesandterritories/india/index.htm

India’s Largest Portal on Education http://www.vidyapatha.in/
(Includes information about Indian Educational Institutions and
Indian Scientists)

Internet Indian History Sourcebook http://www.fordham.edu/halsall/
india/ indiasbook.html (Outstanding list of resources on History,
Indian Religions, Culture, and Art)

Languages and Scripts of India http://www.cs.colostate.edu/~malaiya/
scripts.html

List of Indian Bloggers http://indianbloggers.blogspot.com/

List of Indian Weblogs, A http:/www.kamat.org/community/ and http://
www.kamat.org/kamat/content.asp?BlogID=101

Nupam’s Webpage For The Indian Coins http:/www.nupam.com

Sophia University Moodle http://nakama.cc.sophia.ac.jp/login/index.
php

Times of India, The. http://timesofindia.indiatimes.com/ (A leading
Indian newspaper.)

Women of India FAQ http:/www.kamat.com/kalranga/women/faq.htm

Yoga Basics http://www.yogabasics.com/
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